The perceptions of teachers and the impact of critical principles of character education on student performance, 2005 by Williams, Trudi A. (Author) & Norman, Moses (Degree supervisor)
ABSTRACT
EDUCATIONAL LEADERSHIP
WILLIAMS, TRUDI A. B.S. KENT STATE UNIVERSITY, OHIO, 1974
M.A.YOUNGSTOWN STATE UNIVERSITY,
OHIO, 1978
ECI.S. CLARK ATLANTA UNIVERSITY, 2004
THE PERCEPTIONS OF TEACHERS AND THE IMPACT OF CRITICAL
PRINCIPLES OF CHARACTER EDUCATION ON
STUDENT PERFORMANCE
Advisor: Dr. Moses Norman
Dissertation dated May 2005
The purpose of this investigation was to determine if there was a measurable
relationship between teachers’ perceptions of the impact of the critical principles of
character education and student performance. This dissertation was concerned with the
major components that make a successful character education program and also
understanding how the principles impact student performance. This study examined the
correlation between the presence of the character education principles and student
performance. Data collection determined the existence of a positive linear relationship
that demonstrated that increases in applications of character education traits, meeting
performance (grade-level) standards, reductions in the number of office referrals, and use
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of conflict resolution to prevent and solve problems were significantly correlated with
increases in student performance. This research study analyzed a teachers’ survey that
included a 69-item questionnaire including themes Character Education Program Quality,
Principal Supervision, Curriculum Implementation Flexibility, Staff Development
Support, Cost Effectiveness, Parental Support, and Core Character Education Traits. The
dimensions of student performance included (a) application of character education traits,
(b) meeting performance (grade-level) standards, (c) reduction in the number of office
referrals, and (d) conflict resolution to prevent and solve problems. The findings of this
research study were overall, there was a significant mean difference in the dependent
variable school and core character education traits. There were no significant mean
differences among school and grade level standards, reduction in office referrals, and
conflict resolution. There were no school interactions on grade level standards, reduction
in office referrals, and conflict resolution and thus, no significant differences existed
among schools on the three student performance variables of grade level standards,
reduction in office referrals, and conflict resolution. Teachers agreed that the critical
character education principles had a positive effect on the dimensions of student
performance. The conclusion drawn from the findings in this study was that there was a
relationship between teachers’ perceptions of the impact of critical principles of character
education and student performance. It is recommended that administrators, teachers,
counselors, and parents work collaboratively to establish and implement school-based
character education programs in schools to improve students’ behavior, test scores,
character traits, and conflict resolution skills. Future research is needed to evaluate the
impact of current character education programs on student performance.
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During the past few decades, schools have experienced high rates of crime, drug
and alcohol abuse, violence, teen pregnancy, suspensions and incidents, which suggested
that youths have a lack of respect for themselves and others. Crime and violence are not
just problems that exist in schools. Rather, crime, drug and alcohol abuse, and violence
exist in society at large. There has been a breakdown in the family unit, along with racial
prejudice, and negative media coverage, thus creating the erosion of character in
communities (Hoffmann & Lee, 1997; Sanders, 1999).
For many centuries civic leaders have recognized the importance of education
entailing more than students acquiring knowledge and intellectual skills. The lack of
character traits such as self-discipline and integrity, as suggested by these leaders, could
lead to problems for youth later in life when they set forth to establish a career and
become productive citizens (Hoffmann & Lee, 1997).
Dr. Kevin Ryan, professor of Education at Boston University and director of the
university’s Center for the Advancement of Ethics and Character, states that character
development is the school’s oldest mission. The character movement has grown into a
national movement (Hoffmann & Lee, 1997). This movement has been influenced by the




Bullying behavior has also been closely linked to school violence. Brentro (2001)
stated that hundreds of thousands of students were teased and taunted every day.
According to Beane (1999), one in seven children was subjected to bullying behavior,
and it affected about five million elementary and middle school students.
Bulach (2000a) stated that some administrators view character education curricula
as a way to help combat bullying behavior and prevent violence. Since violence has
swept the country in record numbers, this has caused some administrators to change their
leadership styles and attend to basic safety needs. Principals in this day and time might
find themselves reflecting on their vision and mission in a totally different way. Their
attitudes and beliefs about education might be challenged by external threats they face on
a daily basis (Bogler, 2002; Kaufman, 1995). Schaeffer (2001) viewed character
education as a way to return to the traditional way of educating the entire child.
There is still controversy that teaching character does not belong in the schools.
Contrary to this belief, many states have mandated character education programs. On
January 8, 2002, President Bush signed into law H. R.1 the No Child Left BehindAct of
2001. In this reform initiative, President Bush supported character education. This
component of the act was implemented during the re-authorization of the Elementary and
Secondary Education Act. Additional funds have been allotted to states and districts for
Character Education grants. The monies were allotted for teacher training, and infusing
character education into the curriculum (No Child Left BehindAct, 2001). The U. S.
Department of Education funds character projects. The Character Education Partnership,
the Character Counts Coalition, and the Communication Network have been dedicated to
making this movement one of the top educational agenda items.
This study concentrated on examining the correlation between the critical
character principles and student performance as perceived by teachers. Preliminary
interviews were conducted to determine the need for this study. The investigator found
that a previous study was conducted in the school system to be studied to determine the
impact of character education in three elementary schools. The researcher in that study
concluded that there was a significant drop in student aggression, an improved climate,
some improvements in moral functioning and achievement for young children (Vessels,
1998).
There were state mandates requiring schools to implement character education
programs at the local level, and states were sponsoring conferences on character
education. Many universities were creating centers and summer institutes on character
education. Schools throughout the nation were developing character education programs
that were successful (Lickona, 1997a).
Purpose of the Study
The purpose of this study was to determine if there was a measurable relationship
between teachers’ perceptions of the impact of the critical principles of character
education and student performance. The collected data were compared to determine if
there was a significant correlation between the presence of the character education
principles and student performance.
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Considerable research indicated the importance of having a character education
program implemented to improve student performance. Hoffmann and Lee (1997) stated
that if character education was to succeed administrators, teachers, parents and the
community must work as a team to improve the future for our youth.
Many people believed that educators should be held accountable for the safety
and well being of our children. Some point a finger at the parents, community, media,
and entertainment industry. Many believed that character education should be taught
(Lickona, 1997b; Ryan & Bohlin, 1999; Urban, 2000; Vincent, 1999). Contrary to
different beliefs, local, state and federal mandates have caused some school systems to
examine character education programs.
According to Vincent (1999), we must find ways to explain the consequences of
violence to youth. We must teach them to do the right thing, even when someone is not
watching them. If we want our young people to act in non-violent ways, we must find
non-violent solutions to our problems (Phi Delta Kappan, 1995). School officials have
tried many strategies to reduce violence in the schools. Some of the attempts included,
metal detectors, locker searches, and peer mediationlconflict resolution training (Bulach,
2000a). Vessels (1998) stated that the development of moral reasoning abilities in
students is important and a comprehensive approach to character education is also
needed.
In order for one to understand and relate to this study, it is important that he/she
becomes familiar with the major components that make a successful character education
program and also understand how the principles impact student performance.
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Background of the Problem
All through history, the goals of education have been to help people become smart
and good. The Bible, initially, was the public school’s source of moral and religious
instruction. Controversy arose disputing whose Bible should be used and what doctrines
should be taught. In 1836, Williams McGuffey found a new way to teach natural virtues
through the McGuffy Readers. These were inspiring stories to teach character. In the
1 960s the nation became preoccupied with individual rights and freedom. Educators
could not come to an agreement on what character education was, so it was easier for the
responsibility to rest on the parents and the church (Vincent, 1999).
Many of our presidents and other public officials have seen the importance of
good character in our democracy. President Theodore Roosevelt once stated to educate a
person in mind and not in morals is to educate a menace to society (Vessels, 1998).
Thomas Jefferson advocated the teaching of basic skills and believed that students should
be intelligent and faithful (Bennett, 1997). According to Jefferson, the skills that
contributed to success in interpersonal relationships, leadership, and citizenship were an
integral part of the school curriculum (Bennett, 1997). Supreme Court decisions caused
school systems to take precautions, especially during the 1950s and 1960s because school
systems did not think that they could provide teaching character education in a way that
was constitutional (Vincent, 1999).
Some parents and educators attempted to use the values clarification approach in
the 1960s andl97Os. This approach allowed students to clarify what they felt without
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judgement against standards (Vincent, 1999). Kohlberg concentrated on the stages of
moral development approach (Vessels, 1998).
President Clinton (1994) endorsed character education in his comments upon
signing the Improving America’s Schools Act (Public Law 103-3 82, 1994). These were
his 1996 and 1997 State of the Union Messages. From the 1990s to the present, moral
education has gained renewed interest (Vincent, 1999). The current movement is a result
of a reaction to the cognitive methods and non-directive approach to character education
methods through the years (Lickona, 1997a). Lickona (1997a) stated that poll after poii
finds that the majority of Americans realize that the spirituality of the nation has
declined. The trend of youth violence, dishonesty, disrespect, peer cruelty, prejudice and
hate crime, deterioration of language, decline of work ethic, self-destructive behaviors,
declining personal and civic responsibility, growing ethical and the lack of practicing the
Golden Rule is on the rise.
Statement of the Problem
In the school system where the study was conducted, a preliminary investigation
indicated that some important components were missing from the character education
program. According to research, good climate and culture were needed in a school
(Lickona, 1997a). The researcher found no evidence of who monitors, assesses, and
evaluates the character education program within the school system. The guidelines were
very vague which led the researcher to conclude that further research needed to be done.
Consequently, there was a need to examine the critical character education principles and
their relationship to student performance. There were both federal and state mandates
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that governed the implementation of character education programs in schools. A major
problem was the lack of research on the impact of the critical principles of character
education as they relate to improving student performance. Relatively little attention has
been given to the perceptions of teachers of the possible influence the critical principles
of character education on student performance. Lickona (1997) and the character
education partnership developed the Eleven Principles of Effective Character Education
in 1997. The survey is designed to assess to what degree elements of a quality program
are implemented (Vessels, 1998). This study investigated critical principles of character
education and the impact they had on student performance.
Research Questions
Existing research indicated that the successful implementation of a character
education program consists of the following: core values, knowing and doing the good,
using a comprehensive approach, having a caring community, exploiting opportunities
for moral action, having a meaningful academic curriculum, developing intrinsic
motivation, sharing responsibility, providing moral leadership, utilizing parental and
community involvement, and conducting assessments (Lickona, 1997). This study
investigated critical principles of character education that consists of the following:
character education program quality, principal supervision, character curriculum
implementation flexibility, staff development support, parental support, and cost
effectiveness.
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The guiding research questions of this study are as follows:
1. Is there a relationship between character education program quality and
student performance as perceived by teachers?
2. Is there a relationship between principal supervision and student performance
as perceived by teachers?
3. Is there a relationship between character curriculum implementation flexibility
and student performance as perceived by teachers?
4. Is there a relationship between staff development support and student
performance as perceived by teachers?
5. Is there a relationship between parental support and student performance as
perceived by teachers?
6. Is there a relationship between cost effectiveness and student performance as
perceived by teachers?
Significance of the Study
This study was significant because it provided a standard system for
administrators to monitor, assess and evaluate character education programs at the school
and district level. The National Character Education Partnership released information in
1996 on the Effective K- 12 Character Education Program. According to this publication,
an effective character education does the following: (a) helps make schools more civil
and caring communities; (b) reduces negative student behavior such as violence,
pregnancy, substance abuse and disrespect for teachers, parents, and peers; (c) improves
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academic performance; and (d) prepares young people to be responsible citizens and
productive members of society.
In order for urban children to succeed, instructional practices must be effective.
The principal, according to research, must be involved in the instructional leadership
(Sanders, 1999). Sanders also stated that according to Edmonds (1979), there are basic
tenets of reform, and successful schools are effective because they possess the following:
(a) strong leadership, (b) a sense of mission, (c) clear instructional focus, (d) high
expectations for students and staff, (e) assessment of data, (f) a safe environment, and
(g) parental involvement.
Teachers face many challenges among which are violence, drug abuse issues, low
parental support, low moral standards, and lack of respect from students. Therefore,
there is a need to change the way that teachers are trained so they can deal with these
problems. A maj or component of a character education program’s effectiveness in urban
schools must include a community interaction, which makes a connection among the
school, home and community. Urban schools must act as a cooperative unit or we will
fail our children. Change will require a new way of looking at organizational
effectiveness. Collaboration of teachers, school boards, unions, and community members
is necessary (Sanders, 1999). In 1999, Governor Barnes signed and dated House Bill 605
which stated that local boards in Georgia must implement a comprehensive character
education program for levels K-12 by the beginning of the 2000-200 1 school years.
Furthermore, this study may promote educational change in the school system in
which the study was being conducted. Professional development for administrators and
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staff, system-wide workshops for parents and community stakeholders were needed. As
a result of these changes, students’ academic achievement and behavior may prove.
Finally, this study provided administrators data to analyze their character education
programs. The data may be used to formulate a comprehensive character education
program at the district level to improve student performance.
Summary
Many school systems across the country have defined character education
implementation. Even though there are some success stories, the issue of guidelines of a
successful program is still being challenged. There is a need to give school
administrators data that will enable them to develop guidelines, implement, and evaluate
school-based character education programs for improvement in the climate, culture, and
performance of students in their schools.
CHAPTER II
REVIEW OF THE LITERATURE
Organization of the Review
The intent of this chapter is to review educational research and literature that were
related to teachers’ perceptions of the possible influence of critical principles of character
education on student performance. The studies in this chapter were connected to one or
more variables of this examination. The critical principles of character education were
the independent variables and student performance is the dependent variable.
Emergent Themes
The Character Education Partnership (2004) defined character education as the
“intentional, proactive effort by schools, districts, and states to develop in their students
important ethical values that we all share such as caring, honesty, fairness, responsibility,
and respect for self and others” (p. 1). On the contrary, Wiley (2004) defined character
education as “one form of moral education, moral being broadly defined as pertaining to
issues of right and wrong. She further delineates the different types of moral education as
values clarification and moral reasoning as examples of two other kinds of moral
education. Character education is different from values clarification and supports the
idea that civilization has a common core of shared values, referred to as universal values.
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Research on Character Education
Vessels (1998) conducted a study on character education in five inner city schools
in Atlanta. Vessels compared these schools to two schools with well-established
programs. Vessels concluded that (a) the commitment of the principal was critical for the
successful implementation of the program, (b) school classroom climate and behavior
may change if the first year of implementation was good, (c) teachers must establish good
relationships with children and be good role models. The Atlanta Pilot Project was
limited to five elementary schools in the Atlanta Public School System.
Bulach (2000a) conducted a pilot study of three schools: one elementary school,
one middle school, and one high school in the Atlanta Public School System. The
researcher analyzed the scores of both students and teachers to determine if there was a
change in student behavior when character traits were present and to determine how well
the program was being implemented. Bulach’s findings indicated that elementary
students tend to have more positive student behavior related to character traits than
middle and high school students. The results of Bulach’s study revealed that the
leadership of the school could impact the implementation of a character education
program. Furthermore, there is a correlation between leadership and school climate and
culture (Bulach, 2000a).
Vessels (1998) concluded in a pilot study in the Atlanta Public School System
that the success of a character education program depended on the school principal’s
priorities, and indicated that teachers are different in terms of adjusting to change.
Vessels also determined that planning and monitoring the program were also vital to a
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program’s success. He found that the character education literature does not give a
concise description of alternative program evaluation procedures, and few programs have
been effectively evaluated because of the unclear guidelines.
Lickona, Schaps, and Lewis (1997) developed the Eleven Principles Survey based
on the document, The Eleven Principles of Effective Character Education, which was
prepared by the Character Education Partnership in 1997. It is designed to assess to what
degree elements of a quality program are implemented (Vessels, 1998). The eleven
principles of effective character education were: ethical values; defines character to
include thinking, feeling, and behavior; a comprehensive, intentional, proactive and
effective approach; caring school community; opportunities for moral action; meaningful
and challenging academic curriculum; self motivation; learning and moral community;
shared moral leadership; families and community as partners; and character educators
(Lickona et al., 1997). Furthermore other research concluded that the culture and climate
of a school were the most important variables (Sergiovanni, 2001; Bulach, 1999;
Lunenburg, 1995; Vessels, 1998).
Bulach (2000b) conducted research on Implementing a Character Education
Curriculum and Assessing Its Impact on Student Behavior. He concluded that in order to
change behavior the following must be present: (a) the entire staff, parents, and
community, and (b) it must be infused into the curriculum during the whole day. A
successful program could improve the culture and climate of the school. The final result
would be improved student achievement. The successful implementation of a program
required integration into the curriculum, creating a climate! culture supportive of the
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character education program and the involvement of parents and the community
(Hoffmann & Lee, 1997).
Existing research indicated that there are key components necessary for the
success of a character education program. Former superintendent of schools in Georgia,
Linda Schrenko (1997), stated that successful implementation required more than a
separate course to be added to the curriculum. Furthermore, she indicated that planning,
curriculum, delivery services, staff development, funding sources and evaluation were
part of the implementation process. Character education should be infused into the
curriculum using funding sources to provide materials and professional development.
Evaluation should focus on first, the process, or what has been done and second, the
product which was the effectiveness or outcome.
Brief History of Character Education in Public Schools
According to Wiley (2004), most college and university teacher preparation
programs do not include courses in character education for its prospective teachers.
Whereas, there are courses in core subject areas, rarely is there a course on how to teach
character education. In instances where moral education training was taught, it was
approached through values clarification or moral reasoning strategies. Character
education is needed today to keep teachers current in their fields of study.
Although the oldest form of moral education is still used today, it was initially
related to Christian beliefs and the rules of right and wrong. When the Supreme Court
decision separated the church from the school in the 1 960s, then values clarification was
taught as a result (Wiley, 2004). Teachers instilled in their students that they had to form
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their own way of morality. Consequently, teachers and parents rejected values
clarification instruction as they struggled with the challenge to teach standards of right
and wrong without relating them to religion. By the 1980s, character education entered
into the curriculum based on universal values. Since that time The Character Education
Partnership, the Character Counts Coalition, The White House Conference on Character
Education emphasized the movement to bring back and teach universal values or virtues
into the public schools (Wiley, 2004).
Staff Development and Character Education in Schools
Character education begins with staff development for teachers who must know
the curriculum to be taught. Experienced and beginning teachers may need re-training
because of the different backgrounds of teachers (Wiley, 2004). During re-training
teachers can specialize in different areas of behavioral issues such as problem solving,
conflict resolution, communication of anger, and peer mediation. Other areas are
community service, classroom governance with class meetings, and teaching character
education in every subject area, including mathematics, drug education, health, and
vocational education. Some teachers use character education for the performing and
visual arts, use themes of tolerance, multicultural education, and inclusion of children
with special needs (Wiley, 2004).
While some states mandated the teaching of character education, others
encouraged their districts to teach it. The advantage of encouraging rather than
mandating is that teachers and school systems are given a choice and resources are
available to them if they choose to teach it. Without a planned program of staff
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development, teachers are left to sink or swim with a character education program that
has not been mandated.
Wiley (2004) believes that the first step is to bring an awareness of character
education to staff development coordinators, directors, teachers, and administrators, and
parents in order for them to know what it is and how it should be taught. Next,
educational teams consisting of teachers, counselors, nurses, administrators, bus drivers,
custodians, secretaries, parents, coaches, clergy, business representatives, retired persons,
and students should meet and develop a schoolwide character education plan. These
teams should meet regularly to reach a consensus on which virtues will be taught and
how they will be taught and who will be responsible and accountable for the
implementation of the plan and how will the program be evaluated.
Wynne (1994) stated that colleges and universities have a role to play in the
establishment of character education programs. He further concluded that schools with
“character activities” were more humane and communal. The values taught by college-
trained teachers build the foundation for elementary, middle and high school students.
Several variables can help to determine the effectiveness of a character education
program. For instance, strong leadership and faculty and parent support help to
contribute to improvement in student discipline. DeRoche (2000) and Williams (2000)
agreed that the effectiveness of the program’s success lies in the commitment of teachers
and their knowledge of the character education program.
Englund (1996) conducted a study to identify attitudes toward twelve core values
and the significance of developing these values through the school environment and
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curriculum. The sample included staff, parents and students. A multi-method approach
involving a triangulation design, an observational case study and a quantitative and
qualitative methodology were used to collect data. Data were triangulated to increase the
validity. The study revealed that teachers must have professional development training
and the need for teaching the 12 core values were important for the school climate and
the curriculum.
Parent and Community Involvement in Character Education
Ryan and Bohlin (1999) pointed out the importance of having the collaboration of
administration, staff, students, parents and community in order for a character education
program to be truly comprehensive in nature. The involvement of parents is extremely
important. Both authors stressed the importance of having defined roles for everyone
involved in the success of the program. Furthermore, DeRoche (2000) stated that parent
and community involvement is one of the most critical factors in a character education
program. He added that the most successful character education programs are those with
collaboration of parents, students, organizations, partnerships and agencies. Thomas
(2001) investigated the results of a community-based rites of passage character education
based program in Austin, Texas. A total of seven students and their parents participated
in this study. An administrator, facilitator, and teacher also participated. The findings
indicated that the character education program was a preventive way to instill values in
youth.
Van Orden (2000) conducted a study of the perceptions of principals’ of the
support and collaboration for the implementation of a character education program in
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elementary schools located in Los Angeles County. One hundred twenty-five principals
were studied. Student enrollment ranged from 5,000 to 25,000. The findings indicated
the importance of parental and community support. Scott (1990) researched the level of
implementation according to the state mandate for parental training in elementary schools
in the state of Texas. The purpose of the study was to determine if these programs were
responsible for the improvement of student discipline, attendance and academic
performance. The top five percent of 4,155 elementary schools who scored highest on
the Texas educational Assessment of Minimum Skills Test were selected to participate in
the study. Two surveys were administered to 208 schools. One hundred sixty-one
respondents were analyzed through descriptive analysis. Sixty-seven schools reported
having parental programs implemented. Further findings indicated that the participants
felt that home and school communication was important and policy should be
established, additionally, parents do make a difference in academic progress, discipline,
and attendance.
Bauer (1991) conducted an ex post facto study of specific variables and their
effect on student character development. His findings revealed that parental involvement
and school activities were strongly linked to character development. Parental
involvement is a critical component according to the findings of this researcher. Askoy
(1999) studied teachers classroom management and student discipline skills. His findings
indicate that the top five causes of discipline problems are: family problems, parents not
being involved in their children’s education. Overcrowded classrooms, the effects of
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violence on television and in the media, and parent’s attitude toward their children are
also major causes of discipline problems.
Keene (2001) investigated the affect of the parent’s behavior on children in the
home. Data were collected by means of Hyde terminology, staff observation and
interviews. The Hyde School Character Education Process was administered to 11 parent
participants. Findings indicated that when parents model behaviors in the home such as
behaving according to one’s most decent and ethical values, pursuing one’s own unique
potential and helping others to do the same, students modeled this behavior at school.
DeLorme (1996) conducted a qualitative study to determine issues and concerns with
America’s schools. Spectrum Center, a nonprofit educational and behavioral
development research center analyzed the data. The results revealed that school
problems come from the following sources: the lack of parental support in the home, and
the lack of social and emotional skills of children.
Character Education Programs
Kennedy (2000) examined 28 character education programs in Georgia Middle
Schools. Principals from several school districts answered the Middle School Character
Education questionnaire. The results indicated that some schools have not implemented
character education programs as mandated by the Values Character Education
Implementation Guide developed by Georgia Department of Education in 1997. There
was a decrease however, in negative behavior and discipline problems at these schools
which character education programs were established. Antis (1997) did a study to
determine the impact of character education programs on ethical behavior. Findings
20
showed that students in the control group did not exhibit an increase in ethical behavior
while those in the experimental group who were exposed to character education
initiatives showed an increase in principles of right and wrong.
Variables That Impact A Successful Character
Education Program
Rose (1998) conducted a study to examine the influence of regular church
attendance on character education. A 25-item character education questionnaire was
administered to forty-six elementary students in South Carolina. The students were
randomly selected from a total of 891 students in grades pre-kindergarten through grade
five. The racial make-up of students was 53% European, 46% African American, and
1% other. Findings indicated that variables such as race, age, gender and church
attendance and parental support do have a positive impact on children’s character
development. Smith (1997) investigated the effects of character education on the
self-esteem of gifted and non-gifted 5th and 6~ grade African-American students. Three
elementary schools and one middle school in a suburban school district participated in the
study. One hundred seventy seven students in 11 classrooms participated. The sample
group was divided into a control group (receiving character education treatment and an
experimental group receiving no character education instruction. The Piers-Harris
Children’s Self Concept was administered to the students. This study revealed that there
was a statistically significant difference between the self-esteem of the gifted and
non-gifted 5th and 6thi grade African-American students who had character education
curriculum and instruction and those who did not have the instruction.
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Four Approaches to Teaching Character Education
Besides teaching core subjects such as reading, mathematics, science, social
science, and language arts, students need instruction in character education according to a
1998 poii of 1,000 likely voters who demonstrated that they wanted Congress to issue a
moratorium on moral values and improve character education more than any other issue
(Character Education Partnership, 2002). There are four approaches to teaching character
education: character education as part of a good education, direct instruction from such
programs as Character Counts, character development, and student engagement
(Nicholson, 2002).
Nicholson (2002) described the first approach as character education being part of
a good education as children read good books and are exposed to good books by actively
listening and discussing ideas in the core subjects, including art and music. Therefore,
children learned about virtue and morality that could build character. Direct instruction
was the second approach that was referred to the use of special programs such as
Character Counts that is sponsored by the U. S. Department of Education (2001). In a
landmark study, the University of South Dakota conducted a survey with 7,000 middle
and high school students. The researchers compared the outcomes of students who
participated in a national character education program such as Character Counts with
those who did not participate. The results revealed that students who participated in this
program were significantly less likely to abuse alcohol and use drugs, vandalize property,
and participate in racial and ethnic teasing and bullying (U. S. Department of Education,
2001).
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The third approach is character development that involved working with students,
teachers, and parents in skills such as social skill development, parent training, and
classroom management techniques (Nicholson, 2002). Nicholson pointed out that this
approach is not directly focused on character, but rather social skills for students. One
such program that develops social skills is called Second Step, which is a whole school
reform strategy that has resulted in significant improvement in student character as
measured by reductions in anti-social and problem behaviors and increases in pro-social
behavior, problem-solving skills, and interpersonal skill development.
Active student engagement is the fourth approach to character education. Student
engagement involves constructive after school activities that maintain students’ interest in
attending school (Nicholson, 2002). The No Child Left BehindAct (2001) addressed
character education as part of its goal to foster school, community, and family
collaborations that promote out-of-school learning, academic achievement, and character
development, especially for at-risk students. Congress funded over $1 billion dollars to
character education in over eight thousand diverse public schools and communities.
In addition to these four approaches, service learning engages students in a
number of community volunteer activities that are directly related to their course work
and jobs during school. A direct engagement approach is to encourage youth
involvement in middle and high schools in decision-making concerns with discipline and
pro-social programs. Students become active participants and stakeholders in shaping
their moral behavior and social competence and strengths (Pittman, Diversi, & Ferber,
2002).
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Leadership and Character Education
Bulach (1999) stated that the leadership of the school is very important in the
implementation of a character education program. According to Carter (2001), effective
principals are independent. They make decisions about curricula, hiring, teaching, and
the budget. They are given the freedom to choose or they take the risk to have this
power.
Schaeffer (1999) indicated that strong leadership was very important in schools.
All levels of leadership are essential for success of a character education program.
Freado’ s (1997) research found that there were certain strategies needed in a
comprehensive character education program. He surveyed principals using the Eleven
Principles Survey of Character Education Effectiveness. Findings included the need for
the principal to collaborate with all stakeholders and use consensus building when
developing programs in character education.
The end result is student academic achievement. The demands on the urban
principal are increasing. Responsibilities include instructional leadership,
communication with staff, parents, and community, recruitment, hiring, staff
development, evaluation, budget and facilities management continue to grow (Riggins,
2001). Superintendents, principals and the board of education, according to recent
studies, played a vital role in increasing student achievement (Sharpe, 2002). Sanders
(1999) suggested that a correlation existed between effective educational programming
and urban student success. According to this author, the principal was a key figure in the
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instructional process and teachers must felt confident with the principal’s desire to make
a change.
Freado (1997) researched schools with comprehensive character education
programs. The research focused on what strategies were considered to be a high priority
to school principals. The Eleven Principles Survey (EPS) of Character Education
Effectiveness was administered as phase one. The second phase consisted of selecting
seven schools to participate in the study. Principals were asked to score the importance
of the 16 strategies according to a Likert Scale. The responses were confirmed through
an interview process. The findings indicated that leadership of the principal,
collaboration of stakeholders and using the technique of consensus building as a
decision—making technique were all important in a comprehensive character education
program.
McQuaide (1996) researched the role principals played in selecting character
education programs for their schools. The study took place in five counties of western
Pennsylvania. Elementary and middle school principals responded to a questionnaire.
The results of the questionnaire indicated that 37% of the principals stated that they used
a character education program. The findings also revealed that 65% of the administrators
stated that they believe that the public school system is responsible for teaching character
traits to students. There was controversy over the extent of implementing a formal
program. The study also indicated that the building principal basically had the
responsibility of making decisions about using the program or not using it. Those
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principals who selected a formal program expected improved student discipline. More
research needs to be done to determine the impact on student behavior.
Twenty-eight character education programs in middle schools in the state of
Georgia were observed using documented analysis of the character education curricula.
The Middle School Character Education Questionnaire was administered to principals in
28 to 34 school districts. Data were analyzed with frequency distribution and
percentages. The findings indicated that some school systems have not implemented
character education programs according to the mandated Values and Character
Implementation Guide developed by the 1997 Georgia Department of Education
Implementation Guide. The results did however show that the schools which
implemented the program had fewer discipline referrals and behavior problems.
Furthermore, there was a more positive school climate and a rise in student test scores
(Kennedy, 2000).
Williams (1999) research was aimed at determining if there was a relationship
between the independent variable, leadership styles of Kanawha County Schools’
principals, and the dependent variable of implementation levels of character education
programs. The leadership Behavior Description Questionnaire, Character Education
Assessment Checklist and Demographic Survey of Kanawha County Schools principals
were used. The information was analyzed by the Statistical Product and Service Solution
Package (SPSS). The t-test, a linear regression, a Scheffe’s post hoc, and a frequency
distribution were the tests utilized. Eighty-seven principals participated in the study.
Although results of the t-test showed no significant relationships, the linear regression as
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measured by the LBDQ-Self, showed a significant relationship between principals’
leadership styles and implementation levels of character education.
East (1996) studied high school principals in South Carolina to determine their
perceptions of character education programs. Character education was the dependent
variable. Principals’ personal and professional characteristics, principals’ level of
acceptance of the principles of character education, principals’ level of training in the
principles of character education, principals’ perceptions of the importance of character
education in public high schools, and principals’ perceptions of character education
making a difference in curbing violence and assisting with discipline problems in public
schools, were the independent variables. East found that administrators viewed character
education as an important school function and could decrease discipline problems and
violence in the schools. Furthermore, the study showed a significant relationship
between the variables of school discipline, building leadership and character education.
The Teacher and Character Education
Lickona (1997) stressed the importance of the teacher’s role in character
education. Educational reform, according to this researcher, was centered on the teacher
and student. He stated that teachers must help students develop values by motivating
them and teaching them to practice these values in their daily lives. Furthermore,
teachers must have a thorough understanding of value building and understand the
comprehensive approach in order to develop a comprehensive character education
program. The training of administrators and staff was vital for the implementation
process. New staff must also be trained (Schaeffer, 1999).
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According to Lickona (1997), the teacher played a vital role in character
education. Teachers must thoroughly understand what character education is in order to
teach the virtues to students. Each of the virtues has three parts: moral knowledge, moral
feeling and moral behavior. Teachers must teach students to develop values internally,
and appreciate their importance, motivate them to want to possess these values, and to
practice them in their everyday life. Teachers must understand the comprehensive
concept of value building in order to be ready to design a comprehensive instructional
program. The program must include the total moral life of the classroom and school.
Laud (2000) investigated how five teachers nurtured character. Administrators
selected teachers according to specific criteria. Various interviews and observations
indicated how teachers cared for others and how they nurtured their students’ capacity to
care for their peers. Themes emerged by means of the cross-profile analysis. Several
findings resulted from this study such as the shift from the type of strategies used to the
qualities the teachers possessed, how teachers focused on achievement versus character,
the significance of the teacher’s role in nurturing character, the ability of teachers to care,
and the teacher’s knowledge of developmental theories.
Wells (1998) researched teachers’ views of their role as moral educators. Their
views were analyzed using criteria such as the nature of moral knowledge. The results
can be summarized as seven models: (a) The Character Education Model, (b) The Civics
Model, (c) The Philosophy Model, (d) The Personal Model, (e) The Social Justice Model,
(f) The Process Model, and (g) The Anti-Moral Model. The first three models describe
the teachers’ role as a moral educator on normative perception and authoritative of the
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good that young people should have. The last four models did not provide the teachers or
students formal reflection of behavior. These models based the role of the teacher on a
relative, subjective and privatized focus of what is good. Furthermore, this study
indicated that the differences shown in the models may show the society viewing well in
terms of values which are a matter of preference rather than in terms of transcendent
virtues. Kant (1983) focused on students’ moral level of reasoning as it relates to the
highest level of development. Much of this moral development is due to the cognitive
development theories of Piaget (1932) and Kohlberg (1969).
Anderson (2000) viewed the classroom teacher as the key to good character
development. The character traits must be modeled on a daily basis to be effective and
produce positive results. These daily procedures were critical for success of the program.
Tattner (1998) conducted research on the impact of teaching values to students. He used
a Student Character Survey developed by D. Wangaard. Two groups, a control group (6t1~
and 8th grades), in which no treatment was administered and an experimental group (5th
and 7th grades) received two four-week treatments on the character traits of self-control
and respect. The instrument contained 72 statements with opinions on: honesty, respect,
diligence, and self-control. Both a pre-test and post-test were administered to the
participants. T-tests were used to show a comparison between the control and
experimental group.
The findings indicated that a level of significance existed with the experimental
group with both character traits of self-control and respect. Other researchers such as
Jacobi (1997), Smith (1997), Tucker (2000), and Olsen (1995) indicated the need for
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instilling moral and ethical values in youth and support the need for character education
to improve social behavior. Furthermore, Pack (2000) researched intervention methods
used by six elementary classroom teachers to improve student behavior. In a qualitative
study, teachers were interviewed to discover why their strategies did or did not work to
improve student behavior in their classrooms. The emergent themes were classroom
management, school climate, chronic behavior problems, using proactive methods to curb
student misbehavior and support of parents were all important to encourage proper
behavior in youth.
Summary
The literature suggested that administrators and teachers played a vital role in a
character education program. There was also evidence in research to validate the
importance of integrating character education in the curriculum. There were critical
principles of character education, according to research that helped to determine the
success of the program. Furthermore, having a climate and culture conducive for
learning according to research was also important for student success.
CHAPTER III
THEORETICAL FRAMEWORK
The Purpose of a Theoretical Framework
The purpose of this study was to investigate the influence of the critical principles
of character education (independent variables) on student performance (dependent
variable) as perceived by teachers. The relationship among variables was indicated on
the diagram that follows this text.
Presentation and Definition of Variables and Terms
Critical principles of character education should focus on the following principles:
character education program quality, principal supervision, character curriculum
implementation flexibility, staff development support, parental support and cost
effectiveness (Persaud, 2004). Character education for the purpose of this study, was the
evidence of the critical principles being present and in operation in the program.
The definitions were presented as they were used in this study.
Definition of Independent Variables
Character education program quality was the extent to which teachers perceived
the program provided them with appropriate assessment, evaluation and feedback
strategies and activities that could be adapted into regular classes to meet the needs of
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students. Principal supervision was the extent to which teachers perceived the principal
asking them to identify character problem students and collaborate with them in problems
solving approach to utilize character education curriculum activities for student
improvement.
Character curriculum implementation flexibility was the extent to which teachers
perceived the staff development activities as having practical relevance. Staff
development support was the extent to which teachers perceived the staff development
activities as having practical relevance. Parental support was the extent to which teachers
perceived parents as supportive. Cost effectiveness was the extent to which the program
was worth the cost.
Definition of Dependent Variables
The climate and culture have an effect on achievement and discipline in a school
(Bulach, 1999). Climate is the part of an organization that can easily be seen and the
culture is the part that can not be seen. The climate according to these researchers can
not exist without the underlying culture (Bulach, Lunenburg, & McCallon, 1995).
Climate involves institutional attributes that give an organization its personality. Culture
includes psychological attributes that give an organization its personality.
Most authors described culture as the values, beliefs and attitudes of the people in
an organization (Smith & Piele, 1997; Ashby & Krug, 1998; Owens, 2001). Climate,
however, was described as the shared perceptions of the people in an organization (Smith
& Piele, 1997; Ashby & Krug, 1998; Owens, 2001).
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Existing research indicated that the eleven principles of character were important
for improvement of the culture and climate of a school. Lickona (1997b) described the
measure of school culture as having four variables: group openness, group trust, group
cooperation and group atmosphere. The measure of school climate had seven variables:
sense of mission, instructional leadership, student discipline, parent involvement,
assessment/time on task, teaching practices and expectations.
This study focused on student performance as the dependent variable. Student
performance was measured in terms of students’ improvement in character traits, the
extent to which teachers perceived students as improved in such traits, i.e.,
(a) self-control, tolerance, courtesy, honesty, self-diligence, perseverance, respect for
others, cooperation, fairness and school pride, (b) discipline during instruction, the extent
to which teachers perceive students as improved in cooperation with other students, doing
assignments and benefiting from instruction, (c) achievement, the extent to which
teachers perceived students as improved in performance to grade level and standard
CRCT in reading and mathematics items, and (d) problem student application in class,
the extent to which teachers perceived discipline problem students as improved in their
applying and modeling the core character education traits as taught by various strategies
as designed (Persaud, 2004).
Theoretical Framework
It is expected that teachers’ perceptions of student outcomes in character
education might be influenced by their opinions about the character education program
quality, principal supervisory style, character curriculum implementation flexibility,
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parental support, cost effectiveness, and student application in character education
classes. These relationships are demonstrated in the following diagram for definition
























Figure 1. High Definition Character Education Curriculum System
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Definition of Terms
Urban school district. Atlanta Public School System consists of elementary and
secondary institutions that provide educational services for grades K- 12 with state
certified teachers. This study concentrates on elementary schools in cluster or reform
teams.
Feeder School Cluster/Reform Team. A majority of the students leave the
elementary school and transition to the middle school, leave the middle school, and
transition to the high school.
The Critical Principles ofCharacter Education. Criteria that schools can use to
develop, plan, assess, and evaluate their character education programs.
Null Hypotheses
HO 1: There is no statistically significant relationship between character
education program quality and student performance as perceived by
teachers.
H02: There is no statistically significant relationship between principal
supervision and student performance as perceived by teachers.
H03: There is no statistically significant relationship between character
curriculum implementation flexibility and student performance as
perceived by teachers.
H04: There is no statistically significant relationship between staff development
support and student performance as perceived by teachers.
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1105: There is no statistically significant relationship between parental support
and student performance as perceived by teachers.
H06: There is no statistically significant relationship between cost effectiveness
and student performance as perceived by teachers.
Limitations
There were two specific limitations in this study. First of all, this study was
limited to a single large urban school district. Only six elementary schools were
researched: two high achieving elementary schools, two average achieving elementary
schools, and two low achieving elementary schools in different school reform teams.
Second, one unique feature existed among the six elementary schools. For the
most part, each elementary school was a feeder school for the middle school and the
middle school was a feeder school for one high school. In other words, elementary
students were zoned to attend the middle school and the middle school students were
zoned to attend the high school.
Summary
The theoretical framework focused on the independent variables, which included
the critical principles of character education and how they influenced the perceptions of
teachers of the dependent variable which was student performance. The assumption was
that the critical principles of character education influence the perceptions of teachers of
student performance. Definitions of variables and research hypotheses were stated in the
text.
It is expected that teachers’ perceptions of student outcomes in character
education might be influenced by their opinions about the character education program
quality, principal supervisory style, character curriculum implementation flexibility,
parental support, cost effectiveness, and student application in character education
classes. These relationships are demonstrated in the following diagram for definition






A quantitative, correlational design was utilized. Correlation is the extent to
which two things are related to one another. In a correlational design, the variables were
not manipulated. Instead, the researcher used measures of association to study their
relations (Gall, Gall, & Borg, 1999). The purpose of the correlational design was to show
whether there was a relationship between the critical character education principles and
student performance. This type of design is appropriate because information gathered
provided administrators with information to develop, plan, assess and evaluate their
character education programs in relation to student performance.
The research design was also descriptive in nature and investigated the following
independent variables: character education program quality, principal supervision,
character curriculum implementation flexibility, staff development support, parental
support, and cost effectiveness. The dependent variable was student performance. A
questionnaire on teachers’ opinions of a character education program was utilized.
In addition to a Pearson’s Correlation analysis, the researcher analyzed the data to
determine if significant differences existed between and among the means within and
between schools in teachers’ opinions regarding the critical principles of student
performance when compared with character education variables. A multivariate analysis
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of variance (MANOVA) was conducted using Wilks’ Lambda to test for the factors of
character education and student performance among the six schools. If significant
differences existed in the means, then a post hoc analysis using Tukey’ s Honestly
Significant Difference (HSD) and Fisher’s Least Significant Difference (LSD) was
conducted to determine if further comparative differences existed among the six schools
on the four student performance variables of grade level standards, reduction in office
referrals, conflict resolutions, and character education traits. Tukey’ s test of the means is
the most conservative whereas Fisher’s is the most liberal test. For purposes of this
research study, Tukey’ s HSD interpretation was used to first test the null hypothesis that
all subjects means were equal with an analysis of variance (MANOVA). If the
MANOVA was not significant then neither the null hypothesis nor any other null about
differences among means were rejected. If the MANOVA was significant, then each
mean is compared with each other using a post hoc analysis, which is a test for a
difference among means in this research study. A significant F values tells the researcher
that only the student performance means were not all equal. A multiple comparison of
the means was conducted to determine which student performance variable means were
significantly different from others. The means were compared among the six schools.
Homogeneous subsets for the four student performance variables were analyzed
to determine if the six schools were significantly different at the alpha level of .05.
Descriptive statistics with means were analyzed for teachers who participated in the
survey in terms of percentage of students in their classes who are eligible for
39
free/reduced-priced lunches, grade level taught, participants’ gender, educational level,
and years of teaching experience.
Lead questions were factored on the teachers’ survey (see Appendix A) by using
the frequencies and valid percent values for each factor. The lead questions were: To
what extent does the school curriculum on character education (sub-questions #1-8); to
what extent does the principal (sub-questions #9-23); to what extent does the Character
Education curriculum adequately (sub-questions #24-30); to what extent were staff
development activities (sub-questions #31-32); to what extent do discipline problem
students apply the core character traits appropriately as a result of (sub-questions
#33-36); to what extent do discipline problem students’ (sub-questions #37-38); the
Character Education program is (sub-questions #39-40); as a result of the Character
Education Program, how many students in your class have improved significantly in
(sub-questions #41-50); as a result of the Character Education Program, how many
students who were discipline problem cases can now (sub-questions #51-55); as a direct
result of character education, how many students in your class who were below grade
level (sub-questions #56-59); as a result of the Character Education Program, how many
students who were referred to the office for discipline problems (sub-questions #60-64);
and how many discipline problem students can now prevent or resolve conflict peaceflully
by (sub-questions #65-69).
Description of the Setting
The large urban school system where this study took place has an active
enrollment of 56,955 students attending a total of 97 schools: 69 elementary schools
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(K-5), two of which operate on a year-round calendar, 17 middle schools (6-8), and 11
high schools (9-12).
The school system also supports five alternative schools for middle or high school
students, two community schools, and an adult learning center. This school system
consists of approximately 28,309 females and 28,646 males, 50,905 African Americans,
3,727 Caucasians, 1,618 Hispanics, 487 Asians, 40 Native Americans, and 178
multiracial students. Over eighty percent of the population receives free or reduced price
lunch.
These schools are organized into eleven vertical K-12 clusters composed of one
high school and its feeder elementary and middle schools. Each of the alternative schools
relates to a high school, while the community schools and adult learning center are
extensions of regular high school programs. The setting of this study was conducted in
six inner-city elementary schools in different school reform teams or clusters. The
following is a description of each school that participated in this research study.
School A, located in southeast Atlanta and border on the Clayton County Line,
has a total enrollment of 339 students consisting of 177 males, 162 females, 336
African-American, 0 Hispanics, 2 Caucasians, 0 multiracial, and 87.9 percent of the
students receiving free and reduced meals. According to Criterion Referenced
Competency Test data, School A is classified as a low performing school.
School B, located in southwest Atlanta has an enrollment of 424 students, 235
males and 189 females. The racial make-up is 366 African-Americans, 11 Hispanics, 0
Caucasians, 0 Asians, and 0 multiracial, with 50 percent of the students receiving free or
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reduced priced meals. According to Criterion Referenced Competency Test data, School
B is classified as an average performing school.
School C, located in southwest Atlanta, has an enrollment of 472 students, of
which 206 are males and 206 are females. The racial make-up of students is 366 African
Americans, 94 Hispanics, 1 Caucasian, and 4 multiracial students, with over 50% of the
students receiving free or reduced priced meals. According to Criterion Referenced
Competency Test data, School C is classified as an average performing school.
School D, located in southwest Atlanta has an enrollment of 275 students, 130
males and 145 females. The racial make-up of students is 274 African-Americans and
1 Caucasian, with at least 50% of the students receiving free or reduced priced meals.
According to Criterion Referenced Competency Test data, School D is classified as a
high performing school.
School E, located in southwest Atlanta, has an enrollment of 277 students, 123
males and 143 females. The racial make-up of students is 260 African Americans and 2
multiracial students with at least 50% of the students receiving free or reduced priced
meals. According to Criterion Referenced Competency Test data, School E is classified
as a high performing school.
School F, located in southwest Atlanta has an enrollment of 525, of which 250 are
females and 275 males. The racial make-up is 413 African-Americans and 11 Hispanics
There are no Caucasians, Asians, and multiracial students enrolled at School F. More
than 50% of the students receive free or reduced priced meals. According to Criterion
Referenced Competency Test data, School F is classified as a low performing school.
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Data Collection Procedures
Before beginning this study, approval was requested and obtained from the large,
urban school system’s Research and Accountability Department (see Appendices B and
C). After approval was granted from the University, a request to circulate the survey was
sent to the principal of each eligible school (see Appendix D). Upon principals’
approval, a contact person was designated to distribute and collect all surveys to staff.
The survey measured how teachers perceived the character educationprogram at their
schools. The sample population consisted of teachers in six selected elementary schools.
Only certified classroom teachers were asked to participate in this study. Since this was a
problem-based study, the sample population was uniquely smaller. Principals and staff
were informed that the information provided was strictly confidential. The surveys that
were returned were used for this study. The month of May was used to collect and
disaggregate the data retrieved from the staff at the six schools.
Sampling Procedures
This large urban school system was comprised of 69 elementary schools, 17
middle schools and 11 high schools of which a small percent was used as samples for this
study. The implementation of the critical principles of character education as related to
student performance was examined in six elementary schools. Two elementary schools
with high achievement on the 2003 CRCT standardized test, two average achieving
schools, and two low achieving schools in grades K-5, in different feeder clusters were
studied. Communication was made with the principals of the six elementary schools to
be used in this study. The total population of the staff was surveyed at each school. All
43
teachers and support personnel (counselors, paraprofessionals) in six elementary schools,
which included grades K-5 were surveyed. A total of 234 elementary personnel were
mailed the survey. These six schools were chosen to determine the impact of the critical
principles of character education on student performance as perceived by the staff. They
were chosen because all six elementary schools were in different clusters with students
transitioning from one cluster elementary school to a cluster middle school and then to
the cluster high school. Even though the enrollments varied from school to school, these
schools had some basic similarities in socioeconomic status and ethnicity. The sample in
the study was controlled by various factors that included two facts. First, students leave
the elementary school and go to the middle school in the same cluster. Second, students
leave the middle school and go to the high school in the same cluster.
Working with Human Subjects
This study involved classroom teachers and support personnel such as counselors
and paraprofessionals. All names remained anonymous and information the subjects
provided was kept confidential all times. The staff was assured of confidentiality and the
principal was permitted to obtain a copy of the results. Any information gathered was
shared with the principal and staff upon request. Informed teacher letters were sent to
teachers to provide information and confidentiality about the study (see Appendix E).
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Instrumentation
Dr. Ganga Persaud, professor and advisor, Department of Educational Leadership
at Clark Atlanta University in Atlanta, Georgia granted the researcher permission to use
his Character Education Program Questionnaire. This survey instrument was a 69-item
instrument, with 6 questions on demographic data (a total of 75 questions), designed to
measure the implementation of certain critical principles of character education. It
measured behaviors that were thought to be relevant for the effective implementation of
a character education program. A five-point Likert type scale was used ranging from 5
(always) as the highest and 1 (never) as the lowest.
The information was shared with staff at the eligible schools in order to evaluate
the effectiveness of their current character education implementation plan. The
information was then used to develop a new character education plan or update the old
plan to improve student performance.
Statistical Applications
Analyses of all data were performed using statistical procedures found in the
Statistical Package of the Social Sciences (SPSS). The specific procedures that were
used were from Kanji’s (1999) book, 100 Statistical Tests.
Descriptive Statistics. Procedures for summarizing, organizing, graphing, and in
general, describing quantitative information.
Pearson ‘s Correlation. A statistic, usually symbolized as r, showing the degree
of linear relationship between two variables.
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Multivariate analysis ofvariance (MANOVA). A test of the statistical
significance of the differences among the mean scores of two or more groups on one or
more variables.
T-test. A t-test is used to determine whether two means differ significantly when
compared.
Delimitations
This study was limited to the perceptions of staff at six elementary schools: two
high achieving, two average achieving, and two low achieving schools. It was a
problem-based study with the population size uniquely smaller than what would normally
be included in a study of this nature. One of the delimitations was based on standardized
test data from the spring 2004 test results, which revealed that two schools were
classified as high performing, two schools were classified as average performing, and two
schools were classified as low performing schools.
Summary
The research design to be utilized in this study was quantitative and descriptive.
Staff at six elementary schools was invited to participate by completing a survey
designed for the purpose of this study. Data were distributed, collected, analyzed, and
kept confidential. This study was arranged and developed into six chapters. Chapter I
included the introduction, background and statement of the problem, purpose, research
questions, significance of the study, and scope and limitations of the study. This chapter
discussed how character education became a major focus in education and policy in the
21st century.
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A review of the literature profiling effective and ineffective models for character
education programs and how they were perceived by administrators and teachers across
the country appeared in Chapter II. The literature supported the premise that the
principles of character education guide the implementation of the character education
program in the school and the principal, leadership team and the teachers contribute to
the success of the program. Support from parents and the community also strengthened
the program. All components of the program determined student performance. Chapter
III included the theoretical framework, which focused on the independent variables of the
critical principles of character education and how the principles may be related to the
dependent variable, student performance. Chapter IV included research procedures,
collection of data and data analysis. The data were analyzed in the order of the
hypotheses. Findings of the data analysis were included in Chapter V. Finally, Chapter
VI summarized the research findings, related conclusions, implications, and
recommendations.
CHAPTER V
ANALYSES OF THE DATA
Introduction
This chapter presented a description of the results and the analyses of the data.
The first section contained a description of the sample used in this study. The second
section contains the statistical analysis that determined the relationship between teachers’
perceptions of the impact of the critical principles of character education on student
performance as measured by the Teachers’ Opinion on Character Education Program
(TOOCEP) survey.
The subscales of the Teachers’ Opinion on Character Education Program
(TOOCEP) survey included Character Education Program Quality, Principal Supervision,
Curriculum Implementation Flexibility, Staff Development Support, Cost Effectiveness,
Parental Support, and Core Character Education Traits. The dimensions of student
performance included (a) application of character education traits, (b) meeting
performance (grade-level) standards, (c) reduction in the number of office referrals, and
(d) conflict resolution to prevent and solve problems. For the purpose of this study, the
student performance dimensions were calculated individually and as a total score.
The data were analyzed through the utilization of Pearson Product Moment
Correlation Coefficients to test for significant correlations between critical principles of
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character education and student performance. The level of significance to reject the null
hypothesis was set at .05.
Analysis of Descriptive Data
Response Rate
The combined response rate for the six elementary schools was 63.68%. As
shown in Table 1, the response rate varied by school.
Table 1
Response Rate
Number of Total number of Distribution
School respondents teachers surveyed Response rate method
A 34 45 75.56% Mailboxes
B 23 43 53.49% Mailboxes
C 21 29 72.41% Mailboxes
D 12 23 52.17% Mailboxes
E 22 37 59.46% Mailboxes
F 37 57 64.91% Mailboxes
Total 149 234 63.68%
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Analyses of Demographic Data
Gender
Of the 149 respondents to the survey, 117 (78.5%) were females and 32 (21.5%)
were males. The data are presented in Table 2.
Table 2






In terms of race/ethnicity, 112 (75.2%) respondents to the survey were African
American, 15 (10.1%) respondents were Caucasian, and 22 (14.8%) respondents were
other racial designations. The data are presented in Table 3.
Highest Degree Attained
Respondents to the survey were asked to indicate the highest degree held. The
choices were bachelor’s degree, master’s degree, and specialist degree or higher. The
data are presented in Table 4.
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Table 3
Frequency Distribution by Race/Ethnicity
Race/Ethnicity Frequency Percent





Frequency Distribution by Educational Level
Highest degree Frequency Percent
Bachelor’s 67 45.0
Master’s 69 46.3
Specialist or higher 13 8.7
Total 149 100.0
Number of Years ofExperience
Respondents to the survey were asked to report the total number of years of
experience. As shown in Table 5, 23(15.4%) respondents reported 1-2 years of
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Table 5
Frequency Distribution by Years ofExperience
Years of experience Frequency Percent
1-2 years 23 15.4
3-5 years 37 24.8
6-10 years 29 19.5
11-15 years 16 10.7
16-20 years 15 10.1
More than 20 years 29 19.5
Total 149 100.0
experience and 37 (24.8%) respondents reported 3-5 years of experience. Twenty-nine
(19.5%) respondents reported 6-10 years of experience, 16 (10.7%) respondents reported
11-15 years of experience. Fifteen (10.1%) respondents reported 16-20 years of
experience and 29 (19.5%) respondents reported more than 20 years of experience.
Descriptive Analysis of the Teachers’ Opinions on Character
Education Program (TOOCEP) Survey
Means and standard deviations were calculated for four dimensions (subscales) of
the Teachers’ Opinions on Character Education Program (TOOCEP) survey. The Core
Character Education Traits subscale, however, was not used in this research. The highest
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mean was for Principal Supervision at 3.26 (SD = .94). The lowest mean was for
Parental Support at 2.81 (SD = 1.04). The data are presented in Table 6.
Table 6
Mean Scores of the Teachers’ Opinions ofCharacter Education Program (TOOCEP)
Survey
Standard Sample
TOOCEP subscales Mean scores deviations Size
Character Education Program Quality 3.18 .94 149
Principal Supervision 3.26 .94 149
Curriculum Implementation Flexibility 3.21 .94 147
Staff Development Support 2.99 1.19 148
Cost Effectiveness 3.12 1.17 147
Parental Support 2.81 1.04 148
Core Character Education Traits 3.34 .90 148
Student Performance Variables
Character Education Traits 3.29 .85 149
Grade-level Standards 2.99 .90 148
Reduction in the Number of Office Referrals 3.04 1.03 147
Conflict Resolutions 3.06 .86 146
Total 3.13 .80 149
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Analyses of Research Questions and Null Hypotheses
The results of the analysis used to answer the research questions developed for
this study and test their associated hypotheses were presented in this section. All
decisions on the statistical significance of the findings were made using an alpha level of
.05.
Research Question 1: Is there a relationship between character education
program quality and student performance as perceived by teachers?
Research Question 1 was answered by testing the following hypothesis:
HO 1: There is no statistically significant relationship between character
education program quality and student performance as perceived by
teachers.
The results were calculated using a 5-point scale (5 = always; 4 = most times; 3 =
sometimes; 2 a little; 1 = never.
Pearson correlations were used to examine the relationship between character
education program quality and student performance. As shown in Table 7, significant
positive relationships were found between character education program quality and the
means of application of character education traits (r = .597, p < .01), meeting
performance (grade-level) standards (r = .654, p < .0 1), reduction in the number of office
referrals (r = .568, p < .0 1), and conflict resolution to prevent and solve problems (r
=.597, p < .01). A moderate positive, statistically significant correlation was found
between the mean character education program quality rating and the mean total student
54
Table 7
Pearson Correlations ofTOOCEP Mean Subscale Scores and Student Performance
Dimensions (N = 149)
Student Performance Dimensions
I II III IV
Character Grade Reduction
TOOCEP mean Education Level in Office Conflict Total
subscale scores Traits Standards Referrals Resolutions Score
Program Quality •597** .654** .568** •597** .671**
Principal Supervision .596** .647** •559** .581** .661**
Curriculum .643** .682** .562** .618** .697**
Implementation
Flexibility
Staff Development •533** .658** .515** .521** .606**
Support
Cost Effectiveness •579** .676** .630** .603** .684**
Parental Support .578** .655** .583** ~579** .658**
**Correlation is significant at the 0.01 level (2-tailed).
performance rating (r = .671, p < .0 1). Based on these findings, the null hypothesis of no
significant relationship between character education program quality and student
performance was rejected.
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Research Question 2.~ Is there a relationship between principal supervision and
student performance as perceived by teachers?
Research Question 2 was addressed by testing the following hypothesis:
H02: There is no statistically significant relationship between principal
supervision and student performance as perceived by teachers.
Pearson correlations were computed in order to determine the relationship
between principal supervision and student achievement. Table 7 displayed correlations
between critical principles of character education and student performance.
As shown in Table 7, significant relationships were found between principal
supervision and the means of applications of character education traits (r = .596, p < .01),
meeting performance (grade-level) standards (r = .647, p < .01), reduction in the number
of office referrals (r = .559, p < .0 1), and conflict resolution to prevent and solve
problems (r = .58 1, p < .01). A moderate positive, statistically significant correlation was
found between the mean principal supervision rating and the mean total student
performance rating (r = .661, p < .01). Based on these findings, the null hypothesis of no
significant relationship between principal supervision and student performance was
rejected.
Research Question 3: Is there a relationship between character curriculum
implementationflexibility and student performance as perceived by teachers?
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Research Question 3 was answered by testing the following hypothesis:
H03: There is no statistically significant relationship between character
education curriculum implementation flexibility and student performance
as perceived by teachers.
Pearson correlations were computed in order to determine the relationship
between character education curriculum implementation flexibility and student
performance. Table 7 shows the correlations between character education curriculum
implementation flexibility and student performance dimensions.
As shown in Table 7, significant positive relationships were found between
character education curriculum implementation flexibility and the means of application of
character education traits (r = .643, p < .01), meeting performance (grade-level) standards
(r = .682, p < .0 1), reduction in the number of office referrals (r = .562, p < .01), and
conflict resolution to prevent and solve problems (r = .6 18, p < .01). A moderate
positive, statistically significant correlation was found the mean character education
implementation flexibility rating and the mean total student performance rating (r = .697,
p < .0 1). Based on these findings, the null hypothesis of no significant relation ship
between character education implementation flexibility and student performance was
rejected.
Research Question 4: Is there a relationship between staffdevelopment support
and student performance as perceived by teachers?
Research Question 4 was addressed by testing the following hypothesis:
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H04: There is no statistically significant relationship between staff development
support and student performance as perceived by teachers.
Pearson correlations were computed in order to determine the relationship
between staff development support and student performance. Table 7 displays
correlations between staff development support and student performance dimensions.
As shown in Table 7, significant positive relationships were found between staff
development support and the means of application of character education traits (r ~.533,
p < .0 1), meeting performance (grade-level) standards (r .65 8, p < .0 1), reduction in the
number of office referrals (r = .5 15, p < .01), and conflict resolution to prevent and solve
problems (r = .52 1, p < .0 1). A moderate positive, statistically significant correlation was
found between the mean staff development support rating and the mean total student
performance rating (r = .606, p < .0 1). Based on these findings, the null hypothesis of no
significant relationship between staff development support and student performance was
rejected.
Research Question 5: Is there a relationship between parental support and
student performance as perceived by teachers?
Research Question 5 was answered by testing the following hypothesis:
H05: There is no statistically significant relationship between parental support
and student performance as perceived by teachers.
Pearson correlations were computed in order to determine the relationship
between parental support and student performance. Table 7 shows correlations between
parental support and student performance dimensions.
• ~ _t_,~• -~
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As shown in Table 7, positive relationships were found between parental support
and the means of application of character traits (r = .578, p < .01), meeting performance
(grade-level) standards (r = .655,p < .01), reduction in the number of office referrals (r =
<.01), and conflict resolution to prevent and solve problems (r = .579, p < .01).
A moderate positive, statistically significant correlation was found between the mean
parental support rating and the mean total student performance rating (r .658, p < .01).
Based on these findings, the null hypothesis of no significant relationship between
parental support and student performance was rejected.
Research Question 6. Is there a relationship between cost effectiveness and
student performance as perceived by teachers?
Research Question 6 was addressed by testing the following hypothesis:
H06: There is no statistically significant relationship between cost effectiveness
and student performance as perceived by teachers.
Pearson correlations were computed in order to determine the relationship
between cost effectiveness and student performance. Results of this hypothesis test were
shown in Table 7.
As shown in Table 7, significant positive relationships were found between cost
effectiveness and the means of application of character education traits (r .579, p < .01),
meeting performance (grade-level) standards (r .676, p < .0 1), reduction in the number
of office referrals (r = .630, p < .0 1), and conflict resolution to prevent and solve
problems (r = .603, p < .0 1). A moderate positive, statistically significant correlation was
found between the mean cost effectiveness rating and the mean total student performance
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rating (r = .684, p < .0 1). Based on these findings, the null hypothesis of no significant
relationship between cost effectiveness and student performance was rejected.
Multivariate Analysis of Variance (MANOVA)
A multivariate analysis of variance (MANOVA) was conducted to determine
whether significant differences existed among the means. Wilks’ Lambda (see Table 8)
results of the multivariate tests revealed that there was not a significant difference among
schools (F = 1.136, df= 20.000, p = .309).
Table 8
Multivariate Tests
Value F Hypothesis df Error df Sig
Intercept Pillai’s Trace .938 520.968a 4.000 137.000 .000
Wilks’ Lambda .062 520.968a 4.000 137.000 .000
Hotelling’s Trace 15.211 520.968a 4.000 137.000 .000
Roy’s Largest Root 15.211 520.968a 4.000 137.000 .000
SCHOOL Pillai’s Trace .157 1.141 20.000 560.000 .302
Wilks’ Lambda .851 1.136 20.000 455.327 .309
Hotelling’s Trace .167 1.129 20.000 542.000 .315
Roy’s Largest Root 0.867 2.419” 5.000 140.000 .039
a. Exact statistic
b. The statistic is an upper bound on F that yields a lower bound on the significance
level
c. Design: Intercept + SCHOOL
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The tests of between-subjects effects compared each school on the student
performance variables of grade level standards, reduction in office referrals, conflict
resolutions, and character education traits. The results revealed as were confirmed by
Wilks’ Lambda that there were no significant differences between school and grade level
standards, reduction in office referrals, and conflict resolutions (F 2.32, F = .159, and F
.128, respectively). However, there was a significant difference between school and





Source Dependent Variable Squares df Square F Sig
Corrected Grade Level Standard 4.8ola 5 .960 1.389 .232
Mode Reduction in Office Referrals 6L38S~’ 5 1.277 1.619 .159
ConflictResolutions 9.054° 5 1.811 1.746 .128
Character Education Traits 8•470d ~ 1.694 2.3 86 .041
Intercept Grade Level Standard 1371.239 1 1371.239 1982.685 .000
Reduction in Office Referrals 1169.249 1 1169.249 1482.671 .000
Conflict Resolutions 1205.504 1 1205.504 1162.678 .000





Source Dependent Variable Squares df Square F Sig
School Grade Level Standard 4.801 5 .960 1.3 89 .232
Reduction in Office Referrals 6.385 5 1.277 1.619 .159
ConflictResolutions 9.054 5 1.811 1.746 .128
Character Education Traits 8.470 5 1.694 2.3 86 .041
Error Grade Level Standard 96.825 140
Reduction in Office Referrals 110.405 140
Conflict Resolutions 145.157 140
Character Education Traits 99.390 140
Total Grade Level Standard 1673.359 146
Reduction in Office Referrals 1427.493 146
Conflict Resolutions 1507.500 146
Character Education Traits 1479.002 146
Corrected Grade Level Standard 101.626 145
Total Reduction in Office Referrals 116.790 145
Conflict Resolutions 154.2 11 145
Character Education Traits 107.860 145
a. R Squared = .047 (Adjusted R Squared = .0 13)
b. R Squared = .055 (Adjusted R Squared = .02 1)
c. R Squared .059 (Adjusted R Squared = .025)








Dependent (I) (J) Difference Std. Lower Upper
Variable School School (1-J) Error Sig. Bound Bound
Grade Level Tukey
Standards HSD SchoolA SchoolB -.5070 .22755 .232 -1.1645 .1506
SchoolC -.0761 .23435 1.000 -.7533 .6010
SchoolD -.1958 .28847 .984 -1.0294 .6377
SchoolE -.2605 .22755 .862 -.9180 .3970
SchoolF .0012 .19757 1.000 -.5697 .5721
SchoolB SchoolA .5070 .22755 .232 -.1506 1.1645
SchoolC .4308 .25694 .549 -.3116 1.1733
SchoolD .3111 .30710 .913 -.5763 1.1985
SchoolE .2465 .25075 .923 -.4781 .9710
SchoolF .5081 .22389 .214 -.1388 1.1551
SchoolC SchoolA .0761 .23435 1.000 -.6010 .7533
SchoolB -.4308 .25694 .549 -1.1733 .3116
SchoolD -.1197 .31218 .999 -1.0218 .7824
SchoolE -.1843 .25694 .980 -.9268 .5581
SchoolF .0773 .23081 .999 -.5896 .7443
SchoolD SchoolA .1958 .28847 .984 -.6377 1.0218
SchoolB -.3111 .30710 .913 -1.1985 .5763



























Difference Std. Lower Upper
(I-I) Error Sig. Bound Bound
-.0646 .30710 1.000 -.9520 .8227
.1970 .28560 .983 -.6282 1.0223
.2605 .22755 .862 -.3970 .9180
-.2465 .25075 .923 -9710 .4781
.1843 .25694 .980 -5581 .9268
.0646 .30710 1.000 -.8227 .9520
.2617 .22389 .851 -3.853 .9086
-.0012 .19757 1.000 -.5721 .5697
-5081 .22389 .214 -1.1551 .1388
-.07733 .23081 .999 -.7443 .5896
-.1970 .28560 .983 -1.0223 .6282
-.2617 .22389 .861 -.9086 .3853
~.5070(*) .22755 .027 -.9568 -.0571
-.0761 .23435 /746 -.5395 .3872
-.1958 .28847 .498 -.7662 .3745
-.2605 .22755 .254 -.7104 .1894
.0012 .19757 .995 -.3894 .3918
.5070(*) .22755 .027 .0571 .9568
.4308 .25694 .096 -.0772 .9388
.3111 .30710 .313 -.2960 .9183









Dependent (I) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
SchoolF .5081(*) .22389 .025 .0655 .9508
SchoolC SchoolA .0761 .23435 .746 -.3872 .5395
SchoolB -.4308 .25694 .096 -.9388 .0772
SchoolD -.1197 .31218 .702 -.7369 .4975
School E -.1843 .25694 .474 -.6923 .3236
SchoolF .0773 .23081 .738 -.3790 .5336
SchoolD SchoolA /1958 .28847 .498 -.3745 .7662
SchoolB -.3111 .30710 .303 -.9183 .2960
SchoolC .1197 .31218 .702 -.4975 .7369
SchoolE -.0646 .30710 .834 -.6718 .5425
SchoolF .1970 .28560 .491 -.3676 .7617
SchoolE SchoolA .2065 .22755 .254 -.1894 .7104
SchoolB -.2465 .25075 .327 -.7422 .2493
SchoolC .1843 .25694 .474 -.3236 .6923
SchoolD .0646 .30710 .834 -.5425 .6718
SchoolF .2617 .22389 .245 -.1810 .7043
SchoolF SchoolA -.0012 .19757 .995 -.3918 .3894
SchoolB ~.5081(*) .22389 .025 -.9508 -.0655
SchoolC -.0773 .23081 .738 -.5336 .3790
SchoolD -.1970 .28560 .491 -.7617 .3676







Dependent (I) (J) Difference Std. Lower Upper
Variable School School (1-i) Error Sig. Bound Bound
Reduction in
Office Tukey
Referrals HSD SchoolA SchoolB -5539 .24298 .209 -1.2560 .1482
SchoolC -.4321 .25025 .517 -1.1552 .2911
SchoolD -.5198 .30804 .542 -1.4099 .3703
SchoolE -.2289 .24298 .935 -.9310 .4732
SchoolF -.1065 .21097 .996 -.7161 .5031
SchoolB SchoolA .5539 .24298 .209 -.1482 1.2560
SchoolC .1218 .27437 .998 -.6710 .9146
SchoolD .0341 .32793 1.000 -.9135 .9817
SchoolE .3250 .26775 .830 -.4487 1.0987
SchoolF .4474 .23908 .424 -.2435 1.1382
SchoolC SchoolA .4321 .25025 .517 -.2911 1.1552
SchoolB -.1218 .27437 .998 -.9146 .6710
SchoolD -.0877 .33335 1.000 -1.0510 .8755
School E .2032 .27437 .976 -.5896 .9960
SchoolF .3255 .24646 .773 -.3866 1.0377
SchoolD SchoolA .5198 .30804 .542 -.3703 1.4099
SchoolB -.0341 .32793 1.000 -.9817 .9135
SchoolC .0877 .33335 1.000 -.8755 1.0510






Dependent (I) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
SchoolF .4133 .30497 .754 -.4680 1.2945
SchoolE SchoolA .2289 .24298 .935 -.4732 .9310
School B -.3250 .26775 .830 -1.0987 .4487
SchoolC -.2032 .27437 .976 -.9960 .5896
SchoolD -.2909 .32793 .949 -1.2385 .6567
SchoolF .1224 .23908 .996 -.5685 .8132
SchoolF SchoolA .1065 .21097 .996 -.5031 .7161
SchoolB -.4474 .23908 .424 -1.1382 .2435
SchoolC -.3255 .24646 .773 -1.0377 .3866
SchoolD -.4133 .30497 .754 -1.2945 .4680
School E -.1224 .23908 .996 -.8 132 .5685
LSD SchoolA SchoolB ~.5539(*) .24298 .024 -1.0343 -.0735
SchoolC -.4321 .25025 .086 -.9268 .0627
SchoolD -.5198 .30804 .094 -1.1288 .0892
SchoolE -.2289 .24298 .348 -.7093 .2515
SchoolF -.1065 .21097 .614 -.5236 .3106
SchoolB SchoolA .5539(*) .24298 .024 .0735 1.0343
SchoolC .1218 .27437 .658 -.4206 .6643
SchoolD .0341 .32793 .917 -.6142 .6824
School E .3250 .26775 .227 -.2044 .8544





Dependent (1) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
SchoolC SchoolA .4321 .25025 .086 -.0627 .9268
SchoolB -.1218 .27437 .658 -.6643 .4206
SchoolD -.0877 .33335 .793 -.7468 .5713
SchoolE .2032 .27437 .460 -.3393 .7456
SchoolF .3255 .24646 .189 -.1617 .8128
SchoolD SchoolA .5198 .30804 .084 -.0892 1.1288
SchoolB -.0341 .32793 .917 -.6824 .6142
SchoolC .0877 .33335 .793 -.5713 .7468
School E .2909 .32793 .377 -.3574 .9392
SchoolF .4133 .30497 .178 -.1897 1.0162
SchoolE SchoolA .2289 .24298 .348 -.2515 .7093
SchoolB -.3250 .26775 .227 -.8544 .2044
SchoolC -.2032 .27437 .460 -.7456 .3393
SchoolD -.2909 .32793 .377 -.9392 .3574
SchoolF .1224 .23908 .610 -.3503 .5950
SchoolF SchoolA .1065 .21097 .614 -.3106 .5236
SchoolB -.4474 .23908 .063 -.9200 .0253
SchoolC -.3255 .24646 .189 -.8128 .1617
SchoolD -.4133 .30497 .178 -1.0162 .1897







Dependent (I) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
Conflict Tukey
Resolution HSD School A School B -.6163 .27861 .239 -1.4214 .1888
School C -.4743 .28694 .565 -1.3034 .3549
SchoolD -.3436 .35320 .926 -1.3642 .6770
SchoolE -.2186 .27861 .970 -1.0237 .5865
SchoolF .0409 .24190 1.000 -.6581 .7399
SchoolB SchoolA .6163 .27861 .239 -.1888 1.4214
SchoolC .1420 .31460 .998 -.7670 1.0511
SchoolD .2727 .37601 .979 -.8138 1.3593
SchoolE .3977 .30701 .787 -.4894 1.2849
SchoolF .6572 .27414 .164 -.1349 1.4494
SchoolC SchoolA .4743 .28694 .565 -.3549 1.3034
SchoolB -.1420 .31460 .998 -1.0511 .7670
SchoolD .1037 .38223 .999 -.9738 1.2352
SchoolE .2557 .31460 .965 -.6534 1.1647
SchoolF .5152 .28260 .454 -.3014 1.3318
SchoolD SchoolA .3436 .35320 .926 -.6770 1.3642
SchoolB -.2727 .37601 .979 -1.3593 .8138
SchoolC -.1307 .38223 .999 -1.2352 .9738
SchoolE .1250 .37601 .999 -.9615 1.2115


























Difference Std. Lower Upper
(I-J) Error Sig. Bound Bound
.2186 .27861 .970 -.5865 1.0237
-.3977 .30701 .787 -1.2849 .4894
-.2557 .31460 .965 -1.1647 .6534
-.1250 .37601 .999 -1.2115 .9615
.2595 .27414 .934 -.5326 1.0517
-.0409 .24190 1.000 -.7399 .6581
-.6572 .27414 .164 -1.4494 .1349
-.5152 .28260 .454 -1.3318 .3014
-.3845 .34969 .881 -1.3950 .6259
-.2595 .27414 .934 -1.0517 .5326
~.6163(*) .27861 .029 -1.1671 -.0655
-.4743 .28694 .101 -1.0416 .0930
-.3436 .35320 .332 -1.0419 .3547
-.2186 .27861 .434 -.7694 .3322
.0409 .24190 .866 -.4373 .5192
.6163(*) .27861 .029 .0655 1.1671
.1420 .31460 .652 -.4799 .7640
.2727 .37601 .469 -.4707 1.0161
.3977 .30701 .197 -.2093 1.0047










Dependent (I) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
SchoolC SchoolA .4743 .28694 .101 -.0930 1.0416
SchoolB -.1420 .31460 .652 -.7640 .4799
SchoolD .1307 .38223 .733 -.6250 .8864
SchoolE .2557 .31460 .418 -.3663 .8777
SchoolF .5152 .28260 .070 -.0435 1.0739
SchoolD SchoolA .3436 .35320 .332 -.3547 1.0419
SchoolB -2727 .37601 .469 -1.0161 .4707
School C -.1307 .3 8223 .733 -.8864 .6250
SchoolE .1250 .37601 .740 -.6184 .8684
School F .3845 .34969 .273 -.3068 1.0759
SchoolE SchoolA .2186 .27861 .434 -.3322 .7694
SchoolB -.3977 .30701 .197 -1.0047 .2093
SchoolC -2.557 .31460 .418 -.8777 .3663
School D -.1250 .37601 .740 -.8684 .6184
SchoolF .2595 .27414 .345 -.2825 .8015
SchoolF SchoolA -.0409 .24190 .866 -.5192 .4373
SchoolB ~.6572(*) .27414 .018 -1.1992 -.1153
SchoolC -.5152 .28260 .070 -1.0739 .0435
SchoolD -.3845 .34969 .273 -1.0759 .3068







Dependent (I) (J) Difference Std. Lower Upper
Variable School School (I-J) Error Sig. Bound Bound
Character
Education Tukey
Traits HSD School A School B ~.69l0(*) .23054 .037 -1.3572 -.0249
SchoolC -.3883 .23744 .577 -1.0744 .2978
SchoolD -.3001 .29227 .908 -1.1446 .5444
SchoolE -.4819 .23054 .298 -1.1481 .1842
SchoolF -.1195 .20017 .991 -.6979 .4589
SchoolB SchoolA .6910(*) .23054 .037 .0249 1.3572
School C .3027 .26032 .854 -.4495 1.0549
SchoolD .3909 .31114 .808 -.5082 1.2900
School E .2091 .25405 .963 -.5250 .9432
SchoolF .5715 .22684 .125 -.0839 1.2270
SchoolC SchoolA .3883 .23744 .577 -.2978 1.0744
SchoolB -.3027 .26032 .854 -1.0549 .4495
SchoolD .0882 .31628 1.000 -.8257 1.0021
School E -.0936 .26032 .999 -.8459 .6586
SchoolF .2688 .23385 .860 -.4069 .9445
SchoolD SchoolA .3001 .29227 .908 -.5444 1.1446
SchoolB -.3909 .31114 .808 -1.2900 .5082
SchoolC -.0882 .31628 1.000 -1.0021 .8257




























Difference Std. Lower Upper
(I-J) Error Sig. Bound Bound
.1806 .28935 .989 -.6555 1.0167
.4819 .23054 .298 -.1842 1.1481
-.2091 .25405 .963 -.9432 .5250
.0936 .26032 .999 -.6586 .8459
.1818 .31114 .992 -.7172 1.0809
.3624 .22684 .601 -.2930 1.0179
.1195 .20017 .991 -.4589 .6979
-.5715 .22684 .125 -1.2270 .0839
-.2688 .23385 .860 -.9445 .4069
-.1806 .28935 .989 -1.0167 .6555
-.3624 .22684 .601 -1.0179 .2930
~6910(*) .23054 .003 -1.1468 -.2352
-.3883 .23744 .104 -.8577 .0811
-.3001 .29227 .306 -.8779 .2777
~.4819(*) .23054 .038 -.9377 -.0261
-.1195 .20017 .551 -.5152 .2762
.6910(*) .23054 .003 .2352 1.1468
.3027 .26032 .247 -.2119 .8174
.3909 .31114 .211 -.2242 1.0061
.2091 .25405 .412 -.2932 .7114
































Based on observed means.
*The mean difference is significant at the .05 level.
Difference Std. Lower Upper
(14) Error Sig. Bound Bound
.3883 .23744 .104 -.0811 .8577
-.3027 .26032 .247 -.8174 .2119
.0882 .31628 .781 -.5371 .7135
-.0936 .26032 .720 -.6083 .4210
.2688 .23385 .252 -.1935 .7311
.3001 .29227 .306 -.2777 .8779
-.3909 .31114 .211 -1.0061 .2242
-.0882 .31628 .781 -.7135 .5371
-.1818 .31114 .560 -.7970 .4333
.1806 .28935 .534 -.3915 .7527
.4819(*) .23054 .038 .0261 .9377
-.2091 .25405 .412 -.7114 .2932
.0936 .26032 .720 -.4210 .6083
.1818 .31114 .560 -.4333 .7970
.3624 .22684 .112 -.0860 .8109
.1195 .20017 .551 -.2762 .5152
~.5715(*) .22684 .013 -1.0200 -.1230
-.2688 .23385 .252 -.7311 .1935
-.1806 .28935 .534 -.7527 .3915





Analyses of Dependent Variables
An analysis of multiple comparisons using Tukey’s HSD showed comparisons of
the six schools on each of the four student performance variables of application of
character education traits, grade level standards, reduction in office referrals, and conflict
resolution. The results indicated that there were no school interactions on grade level
standards, reduction in office referrals, and conflict resolution and thus, no significant
differences existed among schools on these three student performance variables. The
results demonstrated that there was a significant difference between school and
application of character education traits.
According to Criterion Referenced Competency Test spring 2004, results
indicated that Schools D and E were classified as high performing schools. Schools B and
C were classified as average performing schools. Schools A and F were classified as low
performing schools.
Further results using Tukey’ s HSD multiple comparisons revealed that there was
a significant interaction between School A and School B in character education traits (see
Table 10). The results concurred that School B is higher than School A (mean difference
= -.6910) and that a significant difference occurred in character education traits between
the two schools.
Homogeneous subsets compared the four student performance standards by the
six schools. Grade level standards, reduction in the number of office referrals, conflict
resolutions, and character education traits revealed that among the six schools there were
L
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no statistically significant relationships. However, in grade level standards Schools F, A,
and C were closely related to each other and Schools D, E, and B were closely related
(p = .364) (see Table 11). Data from reduction in the number of office referrals revealed
that Schools A, F, and E were closely related and Schools C, D, and B were closely
related (p = .34 1) (see Table 12). Data from conflict resolutions indicated that Schools F,
A, and E were closely related to each other while Schools D, C, and B were closely
related on this student performance variable (p = .303) (see Table 13). Finally, character
education traits data revealed that Schools A, F, and D were closely related and Schools




Grade Level Standards School N 1








Grade Level Standards School N 1
Tukey F{SDat School B 22 3.6475
Sig. .364
Means for groups in homogeneous subsets are displayed. Based on Type III Sum of
Squares. The error term is Mean Square (Error) = .692
a. Uses Harmonic Mean Sample Size = 20.8 15
b. Alpha.05
Table 12
Reduction in Office Referrals
Subset
Reduction in Office Referrals School N 1








Reduction in Office Referrals School N 1
TukeyHSDat SchoolB 22 3.3068
Sig. .341
Means for groups in homogeneous subsets are displayed. Based on Type III Sum of
Squares. The error term is Mean Square (Error) .789





Conflict Resolution School N 1







Conflict Resolution School N 1
Tukey HSDat School B 22 3.4545
Sig. .303
Means for groups in homogeneous subsets are displayed. Based on Type III Sum of
Squares. The error term is Mean Square (Error) = 1.037





Character Education Traits School N 1









Character Education Traits School N 1
Tukey HSDa.t School B 22 3.4727
Sig. .093
Means for groups in homogeneous subsets are displayed. Based on Type III Sum of
Squares. The error term is Mean Square (Error) = .710
d. Uses Harmonic Mean Sample Size = 20.8 15
b. Alpha.05
Analyses of Lead Questions and Sub-Questions on
the TOOCEP Survey
Lead Question]: To what extent does the school curriculum on character education
provide an appropriate methodfor assessingproblem students’ character education
traits?
The results revealed that 43% of the teachers agreed that the school curriculum on
character education does provide an appropriate method for assessing problem students’
character education traits. However, more than 34% believed it did sometimes while
approximately 23% believed that the school curriculum on character education did not




Assessing Problem Students’ Character Education Traits





Valid Never 12 8.1 8.1 8.1
A Little 22 14.8 14.8 22.8
Sometimes 51 34.2 34.2 57.0
Most Times 45 30.2 30.2 87.2
Always 19 12.8 12.8 100.0
Total 149 100.0 100.0
Specify the causesfor students’ lack ofcharacter
The results revealed that slightly more than 31% of the teachers agreed that the
school curriculum on character education does specify the causes for students’ lack of
character. However, more than 42% believed it did sometimes while approximately 27%
believed that the school curriculum on character education did not specify the causes for
students’ lack of character (see Table 16).
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Table 16
Causes for Students’ Lack ofCharacter




Valid Never 13 8.7 8.8 8.8
A Little 26 17.4 17.7 26.5
Sometimes 62 41.6 42.2 68.7
Most Times 37 24.8 25.2 93.9
Always 9 6.0 6.1 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Ident~5~’ character traits that discipline problem students can learn easily.
The results revealed that approximately 40% of the teachers agreed that the school
curriculum on character education does identify character traits that discipline problem
students can learn easily. However, more than 39% believed it did sometimes while
approximately 22% believed that the school curriculum on character education did not
identify character traits that discipline problem students could learn easily (see Table 17).
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Table 17
Character Traits Learned Easily by Discipline Problem Students




Valid Never 14 9.4 9.5 9.5
ALittle 18 12.1 12.2 21.6
Sometimes 57 38.3 38.5 60.1
Most Times 47 31.5 31.8 91.9
Always 12 8.1 8.1 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Spec~ activities that can easily counteract the causes for poor character traits
The results revealed that slightly more than 38% of the teachers agreed that the
school curriculum on character education does specify activities that can easily
counteract the causes for poor character traits. However, more than 41% believed it did
sometimes while approximately 21% believed that the school curriculum on character
education did not specify activities that could easily counteract the causes for poor




Causes for Poor Character Traits
Spec~fy activities that teachers can easily use while teaching any subject area
The results revealed that 43 percent of the teachers agreed that the school
curriculum on character education does specify activities that teachers can easily use
while teaching in any subject area. However, approximately 37% believed it did
sometimes while slightly more than 20% believed that the school curriculum on character
education did not specify activities that teachers could easily use while teaching any
subject area (see Table 19).




Valid Never 9 6.0 6.0 6.0
A Little 22 14.8 14.8 20.8
Sometimes 61 40.9 40.9 61.7
Most Times 44 29.5 29.5 91.3
Always 13 8.7 8.7 100.0
Total 149 100.0 100.0
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Spec~/~j how teachers should make changes in the character curriculum ~fstudents did not
respond appropriately
The results revealed that slightly over 38% of the teachers agreed that the school
curriculum on character education does specify how teachers should make changes in the
character curriculum if students did not respond appropriately. However, approximately
37% believed it did sometimes while slightly more than 25% believed that school
curriculum on character education did not specify how teachers should make changes in
the character curriculum if students did not respond appropriately (see Table 20).
Table 19
Activities Teachers Use in Any Subject Area




Valid Never 8 5.4 5.4 5.4
A Little 22 14.8 14.8 20.1
Sometimes 55 36.9 36.9 57.0
Most Times 46 30.9 30.9 87.9
Always 18 12.1 12.1 100.0
Total 149 100.0 100.0
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Table 20
Changes in Character Education Curriculum
Specify how teachers should make changes in the character a curriculum if students




Valid Never 7 4.7 4.8 4.8
A Little 30 20.1 20.4 25.2
Sometimes 54 36.2 36.7 61.9
Most Times 42 28.2 28.6 90.5
Always 14 9.4 9.5 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Specify how to assess and evaluate the character lessonsfor effectiveness
The results revealed that approximately 38% of the teachers agreed that the school
curriculum on character education does specify how to assess and evaluate the character
lessons for effectiveness. However, approximately 38% believed it did sometimes while
approximately 25% believed that the school curriculum on character education did not
specify how to assess and evaluate the character lessons for effectiveness (see Table 21).
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Table 21
Evaluate Character Lessons for Effectiveness
Specify how to utilize the results ofevaluation
The results revealed that slightly over 37% of the teachers agreed that the school
curriculum on character education does specify how to utilize the results of evaluation.
However, approximately 39% believed it did sometimes while slightly more than 25%
believed that the school curriculum on character education did not specify how to utilize
the results of evaluation (see Table 22).
86




Valid Never 9 6.0 6.2 6.2
A Little 27 18.1 18.5 24.7
Sometimes 55 36.9 37.7 62.3
Most Times 36 24.2 24.7 87.0
Always 19 12.8 13.0 100.0
Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
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Lead Question 2: To what extent does the principal ask teachers to identify and target
studentsfor character improvement?
The results revealed that 49% of the teachers agreed regarding the extent to which
the principal asked teachers to identify and target students for character improvement.
However, slightly over 32% believed it did sometimes while slightly more than 19%
believed that the principal asked teachers to identify and target students for character
improvement (see Table 23).
Table 22
Utilize Results ofEvaluation




Valid Never 13 8.7 8.8 8.8
A Little 24 16.1 16.2 25.0
Sometimes 57 38.3 38.5 63.5
Most Times 32 21.5 21.6 85.1
Always 22 14.8 14.9 100.0
Total 148 99.3 100.0




Ident~ and Target Students for Character Improvement




Valid Never 6 4.0 4.0 4.0
A Little 22 14.8 14.8 18.8
Sometimes 48 32.2 32.2 51.0
Most Times 50 33.6 33.6 84.6
Always 23 15.4 15.4 100.0
Total 149 100.0 100.0
Review with teachers the causes for student character or discipline problems
The results revealed that slightly over 51% of the teachers agreed regarding the
extent to which the principal reviewed with teachers the causes for student character or
discipline problems. However, approximately 35% believed he/she did sometimes while
approximately 15% believed that the principal reviewed with teachers the causes for
student character or discipline problems (see Table 24).
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Table 24
Causesfor Student Character or Discipline Problems




Valid Never 7 4.7 4.7 4.7
ALiffle 15 10.1 10.1 14.9
Sometimes 51 34.2 34.5 49.3
Most Times 52 34.9 35.1 84.5
Always 23 15.4 15.5 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Review with teachers ifcharacter and/or discipline problem students are also low
achieving
The results revealed that 51% of the teachers agreed regarding the extent to which
the principal reviewed with teachers if character or discipline problem students are also
low achieving. However, approximately 32%t believed he/she did sometimes while
approximately 17% believed that the principal reviewed with teachers if character and/or




Discipline Problem Students are also Low Achieving




Valid Never 5 3.4 3.4 3.4
A Little 20 13.4 13.4 16.8
Sometimes 47 31.5 31.5 48.3
Most Times 55 36.9 36.9 85.2
Always 21 14.1 14.1 100.0
Total 149 100.0 100.0
Ask teachers to determine ~fcharacter and/or discipline problems are related to socio
economic conditions of learners
The results revealed that slightly over 36% of the teachers agreed regarding the
extent to which the principal asked teachers to determine if character and/or discipline
problems were related to socioeconomic conditions of learners. However, approximately
33% believed he/she did sometimes while approximately 31% believed that the principal
asked teachers to determine if character and/or discipline problems were related to socio




Discipline Problems Related to Socioeconomic Conditions
Ask teachers to determine if character and/or discipline problems are related to




Valid Never 17 11.4 11.4 11.4
A Little 29 19.5 19.5 30.9
Sometimes 49 32.9 32.9 63.8
Most Times 40 26.8 26.8 90.6
Always 14 9.4 9.4 100.0
Total 149 100.0 100.0
Check that teachers spec~5~’ the character traits to be taught in lesson plans
The results revealed that approximately 40% of the teachers agreed regarding the
extent to which the principal checked that teachers specified the character traits to be
taught in lesson plans. However, approximately 31% believed he/she did sometimes
while approximately 30% believed that the principal checked that teachers specified the
character traits to be taught in lesson plans (see Table 27).
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Table 27
Character Traits Taught in Lesson Plans




Valid Never 17 11.4 11.4 11.4
A Little 27 18.1 18.1 29.5
Sometimes 46 30.9 30.9 60.4
Most Times 36 24.2 24.2 84.6
Always 23 15.4 15.4 100.0
Total 149 100.0 100.0
Discuss with teachers what aspects and how the lesson would enhance the specified
character traits ofdiscipline problem-students
The results revealed that slightly over 41% of the teachers agreed regarding the
extent to which the principal discussed with teachers what aspects and how the lesson
would enhance the specified character traits of discipline problem-students. However,
approximately 28% believed he/she did sometimes while slightly over 30% believed that
the principal discussed with teachers what aspects and how the lesson would enhance the
specified character traits of discipline problem-students (see Table 28).
1L_ — t — - - — —
Table 28
Lesson Enhances Character Traits ofDiscipline Problem Students
Discuss with teachers what aspects and how the lesson would enhance the




Valid Never 11 7.4 7.4 7.4
A Little 34 22.8 22.8 30.2
Sometimes 41 27.5 27.5 57.7
Most Times 43 28.9 28.9 86.6
Always 20 13.4 13.4 100.0
Total 149 100.0 100.0
Use teachers’ ideas on how best to implement character education
The results revealed that 47% of the teachers agreed regarding the extent to which
the principal used teachers’ ideas on how best to implement character education.
However, slightly over 28% believed he/she did sometimes while approximately 25%
believed that the principal used teachers’ ideas on how best to implement character
education (see Table 29).
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Table 29
Use Teachers’ Ideas to Implement Character Education




Valid Never 11 7.4 7.4 7.4
A Little 26 17.4 17.4 24.8
Sometimes 42 28.2 28.2 53.0
Most Times 51 34.2 34.2 87.2
Always 19 12.8 12.8 100.0
Total 149 100.0 100.0
Use teachers’ideas on how best to adapt/enhance the character education strategies in
relation to problem students
The results revealed that slightly over 44% of the teachers agreed regarding the
extent to which the principal used teachers’ ideas on how best to adapt/enhance the
character education strategies in relation to problem students. However, approximately
31% believed he/she did sometimes while approximately 25% believed that the principal
used teachers’ ideas on how best to adapt/enhance the character education strategies in
relation to problem students (see Table 30).
H
Table 30
Adapt/Enhance Character Education Strategies
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Use teachers’ ideas on how best to adapt/enhance the character education




Valid Never 7 4.7 4.7 4.7
A Little 30 20.1 20.1 24.8
Sometimes 46 30.9 30.9 55.7
Most Times 47 31.5 31.5 87.2
Always 19 12.8 12.8 100.0
Total 149 100.0 100.0
Accept teachers’ ideas on how best to infuse the character traits to be taught in the
regular curriculum
The results revealed that 41% of the teachers agreed regarding the extent to which
the principal accepted teachers’ ideas on how best to infuse the character traits to be
taught in the regular curriculum. However, approximately 37% believed he/she did
sometimes while slightly over 22% believed that the principal accepted teachers’ ideas on




Infuse Character Traits Taught in Regular Curriculum
Facilitate teachers in securing resources necessaryfor teaching the character education
program effectively
The results revealed that approximately 43% of the teachers agreed regarding the
extent to which the principal facilitated teachers in securing resources necessary for
teaching the character education program effectively. However, slightly over 32%
believed he/she did sometimes while approximately 25% believed that the principal
facilitated teachers in securing resources necessary for teaching the character education
program effectively (see Table 32).
Accept teachers’ ideas on how best to infuse the character traits to be taught




Valid Never 8 5.4 5.4 5.4
A Little 25 16.8 16.8 22.1
Sometimes 55 36.9 36.9 59.1
Most Times 42 28.2 28.2 87.2
Always 19 12.8 12.8 100.0
Total 149 100.0 100.0





Valid Never 13 8.7 8.8 8.8
A Little 24 16.1 16.2 25.0
Sometimes 48 32.2 32.4 57.4
Most Times 44 29.5 29.7 87.2
Always 19 12.8 12.8 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Ensure that adequate time is providedfor character education
The results revealed that approximately 43% of the teachers agreed regarding the
extent to which the principal ensured that adequate time was provided for character
education. However, slightly over 29% believed he/she did sometimes while slightly
over 27% believed that the principal ensured that adequate time was provided for
character education (see Table 33).
Table 32
Secure Necessary Resources to Effectively Teach Character Education
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Review with teachers the extent to which the character education program has improved
students’ discipline
The results revealed that approximately 42% of the teachers agreed regarding the
extent to which the principal reviewed with teachers the extent to which the character
education program had improved students’ discipline. However, slightly over 30%
believed he/she did sometimes while slightly over 28% believed that the principal
reviewed with teachers the extent to which the character education program had
improved students’ discipline (see Table 34).
Table 33
Adequate Time for Character Education
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Valid Never 10 6.7 6.8 6.8
ALittle 32 21.5 21.6 28.4
Sometimes 43 28.9 29.1 57.4
Most Times 47 31.5 31.8 89.2
Always 16 10.7 10.8 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
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Utilize the results ofevaluationfor improving the method(s) ofteaching the character
education program
The results revealed that slightly over 41% of the teachers agreed regarding the
extent to which the principal utilized the results of evaluation for improving the
method(s) of teaching the character education program. However, slightly over 33%
believed he/she did sometimes while approximately 26% believed that the principal
utilized the results of evaluation for improving the method(s) of teaching the character
education program (see Table 35).
Table 34
Character Education Improved Discipline
Review with teachers the extent to which the character education program




Valid Never 9 6.0 6.0 6.0
A Little 33 22.1 22.1 28.2
Sometimes 45 30.2 30.2 58.4
Most Times 46 30.9 30.9 89.3
Always 16 10.7 10.7 100.0
Total 149 100.0 100.0
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Table 35
Utilize Results to Improve Teaching Methods
Utilize the results of evaluation for improving the method(s) of teaching




Valid Never 10 6.7 6.8 6.8
A Little 28 18.8 18.9 25.7
Sometimes 49 32.9 33.1 58.8
Most Times 39 26.2 26.4 85.1
Always 22 14.8 14.9 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Review teachers’ strategiesfor gettingproblem students ‘parents to improve their
children ‘s character at home
The results revealed that approximately 42% of the teachers agreed regarding the
extent to which the principal reviewed teachers’ strategies for getting problem students’
parents to improve their children’s character at home. However, slightly over 34%
believed he/she did sometimes while approximately 24% believed the principal reviewed
teachers’ strategies for getting problem students’ parents to improve their children’s
character at home (see Table 36).
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Table 36
Parents Help to Improve Children ‘s Character at Home
Review teachers’ strategies for getting problem students’ parents to improve




Valid Never 10 6.7 6.7 6.7
ALittle 25 16.8 16.8 23.5
Sometimes 51 34.2 34.2 57.7
Most Times 41 27.5 27.5 85.2
Always 22 14.8 14.8 100.0
Total 149 100.0 100.0
Review with teachers the efforts made by problem students ‘parents in implementing
character development techniques at home
The results revealed that slightly over 40% of the teachers agreed regarding the
extent to which the principal reviewed with teachers the efforts made by problem
students’ parents in implementing character development techniques at home. However,
approximately 31% believed he/she did sometimes while slightly over 29% believed that
the principal reviewed with teachers the efforts made by problem students’ parents in
implementing character development techniques at home (see Table 37).
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Review with teachers the efforts made by problem students’ parents to improve




Valid Never 12 8.1 8.2 8.2
A Little 31 20.8 21.1 29.3
Sometimes 45 30.2 30.6 59.9
Most Times 41 27.5 27.9 87.8
Always 18 12.1 12.2 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Lead Question 3: To what extent does the Character Education curriculum adequately
support the teaching ofthe core character virtues?
The results revealed that approximately 38% of the teachers agreed regarding the
extent to which the Character Education curriculum adequately supported the teaching of
the core character virtues. However, 39% believed it did sometimes while slightly over
26% believed that the curriculum did not support the teaching of the core character
virtues (see Table 38).
Table 37
Parents Implement Character Development Techniques at Home
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Provide activities for utilizing the social experiences ofstudents to teach the character
traits
The results revealed that slightly over 37% of the teachers agreed regarding the
extent to which the Character Education curriculum adequately provided activities for
utilizing the social experiences of students to teach the character traits. However,
approximately 42% believed it did sometimes while slightly over 21% believed that the
character education program did not provide activities for utilizing the social experiences
of students to teach the character traits (see Table 39).
Table 38
Support Teaching ofCore Character Virtues




Valid Never 9 6.0 6.2 6.2
A Little 25 16.8 17.1 23.3
Sometimes 57 38.3 39.0 62.3
Most Times 42 28.2 28.8 91.1
Always 13 8.7 8.9 100.0
Total 146 98.0 100.0




Activities to Utilize Social Experiences ofStudents





Valid Never 10 6.7 6.8 6.8
A Little 21 14.1 14.4 21.2
Sometimes 61 40.9 41.8 63.0
Most Times 43 28.9 29.5 92.5
Always 11 7.4 7.5 100.0
Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Provide activities for enabling character problem students to practice the character traits
The results revealed that slightly over 38% of the teachers agreed regarding the
extent to which the Character Education curriculum adequately provided activities for
enabling character problem students to practice the character traits. However,
approximately 37% believed character education did sometimes while approximately
25% believed that few character education activities enabled problem students to practice
the character traits (see Table 40).
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Table 40
Activities for Enabling Problem Students to Practice Character Traits





Valid Never 7 4.7 4.8 4.8
A Little 29 19.5 19.9 24.7
Sometimes 54 36.2 37.0 61.6
Most Times 41 27.5 28.1 89.7
Always 15 10.1 10.3 100.0
Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Facilitate teaching ofhigh order thinking skills to discipline problem students
The results revealed that approximately 45% of the teachers agreed regarding the
extent to which the Character Education curriculum adequately facilitated the teaching of
high order thinking skills to discipline problem students. However, slightly over 38%
believed it did sometimes while 17% believed that the character education curriculum did
not adequately facilitate the teaching of high order thinking skills to discipline problem
students (see Table 41).
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Table 41
Higher Order Thinking Skills for Discipline Problem Students




Valid Never 8 5.4 5.4 5.4
A Little 17 11.4 11.6 17.0
Sometimes 56 37.6 38.1 55.1
Most Times 41 27.5 27.9 83.0
Always 25 16.8 17.0 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Make it easyfor teachers to integrate the character education lessons into whatever
subjects they are teaching
The results revealed that approximately 43% of the teachers agreed regarding the
extent to which the Character Education curriculum adequately made it easy for teachers
to integrate the character education lessons into whatever subjects they were teaching.
However, approximately 34% believed it sometimes made it easy, while 34% believed
that it was never easy for teachers to integrate the character education lessons into
whatever subjects they were teaching (see Table 42).
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Table 42
Integrate Character Education Lessons into Subject Areas
Make it easy for teachers to integrate the character education lessons into




Valid Never 8 5.4 5.5 5.5
A Little 27 18.1 18.5 24.0
Sometimes 49 32.9 33.6 57.5
Most Times 46 30.9 31.5 89.0
Always 16 10.7 11.0 100.0
Total 148 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Provide adequate time for teaching character education in relation to engaging students
in everyday character issues
The results revealed that approximately 37% of the teachers agreed regarding the
extent to which the Character Education curriculum provided adequate time for teaching
character education in relation to engaging students in everyday character issues.
However, approximately 38% believed that there was adequate time to teach character
education some of the time, while approximately 24% believed that there was little time
to teach character education (see Table 43).
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Table 43
Teach Character Education to Engaging Students
Provide adequate time to teaching character education in relation to engaging
students in everyday character issues
Valid Cumulative
Frequency Percent Percent Percent
Valid Never 13 8.7 8.9 6.8
A Little 23 15.4 15.8 24.7
Sometimes 55 36.9 37.7 62.3
Most Times 42 28.2 28.8 91.1
Always 13 8.7 8.9 100.0
Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Provide adequate time for infusing the character traits while teaching the regular
curriculum
The results revealed that approximately 42% of the teachers agreed regarding the
extent to which the Character Education curriculum provided adequate time for teaching
character traits while teaching the regular curriculum. However, approximately 16%
believed that they had adequate time for infusing the character traits when teaching the





Provide adequate time for infusing the character traits while teaching the
regular curriculum
Valid Cumulative
Frequency Percent Percent Percent
Valid Never 9 6.0 6.2 6.2
A Little 23 15.4 15.8 21.9
Sometimes 53 35.6 36.3 58.2
Most Times 52 34.9 35.6 93.8
Always 9 6.0 6.2 100.0
Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Lead Question 4: To what extent, were staffdevelopment activities effective in showing
teachers practically how to teach character education?
The results revealed that approximately 38% of the teachers agreed regarding the
extent to which staff development activities were effective in showing teachers
practically how to teach character education. However, approximately 30% believed that
some of the activities were effective while approximately 32% believed that very few
staff development activities were effective (see Table 45).
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Table 45
How to Teach Character Education




Valid Never 23 15.4 15.5 15.5
A Little 25 16.8 16.9 32.4
Sometimes 44 29.5 29.7 62.2
Most Times 38 25.5 25.7 87.8
Always 18 12.1 12.2 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Effective in showing teachers practically how to infuse the character education into the
regular curriculum
The results revealed that approximately 34% of the teachers agreed regarding the
extent to which staff development activities were effective in showing teachers
practically how to infuse character education into the regular curriculum. However,
approximately 32% believed that some of the teachers benefited from staff development,
while approximately 33% believed that few staff development activities were effective in




Infuse Character Education into Regular Curriculum
Effective in showing teachers practically how to infuse the character education




Valid Never 10 6.7 6.8 6.8
A Little 28 18.8 18.9 25.7
Sometimes 49 32.9 33.1 58.8
Most Times 39 26.2 26.4 85.1
Always 22 14.8 14.9 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Lead Question 5: To what extent do discipline problem students apply the core
character traits appropriately as a result ofuse ofstories, games, and everyday activities
to build their character?
The results revealed that approximately 37% of the teachers agreed regarding the
extent to which discipline problem students apply the core character traits appropriately
as a result of use of stories, games, and everyday activities to build their character.
However, approximately 39% believed that some of the students had improved, while
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approximately 24% believed a few students applied core character traits appropriately as
a result of the use of stories and games (see Table 47).
Table 47
Use ofStories, Games, and Everyday Activities to Build Character




Valid Never 7 4.7 4.7 4.7
A Little 28 18.8 18.9 23.6
Sometimes 58 38.9 39.2 62.8
Most Times 36 24.2 24.3 87.2
Always 19 12.8 12.8 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Teachers having to model the character traits in their relations with each other
The results revealed that 44% of the teachers agreed regarding the extent to which
discipline problem students apply the core character traits appropriately as a result of
teachers having to model the character traits in their relations with each other. However,
approximately 39% believed that some of the teacher modeled character traits, while
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approximately 17% believed that very few teachers modeled character traits with each
other (see Table 48).
Table 48
Teachers Modeled Character Traits with Each Other




Valid Never 8 5.4 5.4 5.4
ALittle 17 11.4 11.5 16.9
Sometimes 58 38.9 39.2 56.1
Most Times 47 31.5 31.8 87.8
Always 2218 12.1 12.2 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Teachers displayed the character traits in their relations with students
The results revealed that approximately 44% of the teachers agreed regarding the
extent to which discipline problem students apply the core character traits appropriately
as a result of use of teachers having to display the character traits in their relations with
students. However, approximately 43% believed that some of the students had improved,
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while approximately 14% believed that very few teachers applied core character traits in
their relations with students (see Table 49).
Table 49
Teachers Displayed Character Traits with Students




Valid Never 6 4.0 4.1 4.1
A Little 14 9.4 9.5 13.5
Sometimes 63 42.3 42.6 56.1
Most Times 50 33.6 33.8 89.9
Always 15 10.1 10.1 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Students openly talking with teachers about problems that bothered them
The results revealed that approximately 48% of the teachers agreed regarding the
extent to which discipline problem students apply the core character traits appropriately
as a result of students openly talking with teachers about problems that bothered them.
However, approximately 35% believed students sometimes talked openly, while
J_. __~LIjU _j_JL__L —
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approximately 17% believed that very few students talked openly to them about their
problems (see Table 50).
Table 50
Openly Talking with Teachers about Problems




Valid Never 6 4.0 4.1 4.1
A Little 19 12.8 12.8 16.9
Sometimes 52 34.9 35.1 52.0
Most Times 48 32.2 32.4 84.5
Always 23 15.4 15.5 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Lead Question 6: To what extent do discipline problem students ‘parents work with
teachers in implementing character education?
The results revealed that approximately 18% of the teachers agreed regarding the
extent to which discipline problem students’ parents work with teachers in implementing
character education. However, approximately 47% believed that some of the students
116
had improved, while approximately 35% believed that very few parents worked with
teachers in implementing character education (see Table 51).
Table 51
Parents and Teachers Implementing Character Education




Valid Never 22 14.8 14.9 14.9
A Little 30 20.1 20.3 35.1
Sometimes 69 46.3 46.6 81.8
Most Times 17 11.4 11.5 93.2
Always 10 6.7 6.8 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Parents at PTSA meetings supported the character education program
The results revealed that approximately 27% of the teachers agreed regarding the
extent to which discipline problem students apply the core character traits appropriately
as a result of parents at PTSA meetings supported the character education program.
However, approximately 37% believed that some of the students had improved, while
j__&-___J’-~ _L!d_J.._J_ __J~J
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approximately 36% believed a few parents supported the character education program
(see Table 52).
Table 52
Parents Supported Character Education Program




Valid Never 21 14.1 14.6 14.6
ALittle 31 20.8 21.5 36.1
Sometimes 53 35.6 36.8 72.9
Most Times 26 17.4 18.1 91.0
Always 13 8.7 9.0 100.0
Total 144 96.6 100.0
Missing System 5 3.4
Total 149 100.0
Lead Question 7: The Character Education Program is worth the cost considering how
many students have improved their behavior during instruction.
The results revealed that approximately 42% of the teachers agreed that the
Character Education Program was worth the cost considering how many students had
improved their behavior during instruction. However, approximately 31% believed that
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some of the students had improved, while approximately 27% believed a few had
improved their behavior (see Table 53).
Table 53
Worth the Cost in Improved Behavior during Instruction





Valid Never 18 12.8 12.9 12.9
A Little 22 16.8 17.0 29.9
Sometimes 45 28.9 29.3 59.2
Most Times 45 28.9 29.3 88.4
Always 17 11.4 11.6 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Worth the cost considering how many students have improved their character
The results revealed that approximately 41% of the teachers agreed that the
Character Education Program was worth the cost considering how many students had
improved their behavior character. However, approximately 29% believed that some of
___~__..__1_~.
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the students had improved while approximately 30% believed a little and never (see
Table 54).
Table 54
Worth the Cost in Improved Character




Valid Never 19 12.8 12.9 12.9
A Little 25 16.8 17.0 29.9
Sometimes 43 28.9 29.3 59.2
Most Times 43 28.9 29.3 88.4
Always 17 11.4 11.6 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Lead Question 8: As a result of the Character Education program, how many students in
your class have improved signj,ficantly in self-control?
The results revealed that approximately 36% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
self-control, approximately 42% believed that some of the students had improved, while
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Self-control Frequency Percent Percent Percent
Valid None 4 2.7 2.7 2.7
Afew 29 19.5 19.5 22.1
Some 63 42.3 42.3 64.4
Most 46 30.9 30.9 95.3
All 7 4.7 4.7 100.0
Total 149 100.0 100.0
Courtesy
The results revealed that approximately 38% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
being courteous, approximately 42% believed that some students had improved
somewhat, while approximately 20% believed very few had improved in their behavior in






Courtesy Frequency Percent Percent Percent
Valid None 5 3.4 3.4 3.4
Afew 25 16.8 16.8 20.1
Some 62 41.6 41.6 61.7
Most 44 29.5 29.5 91.3
All 13 8.7 8.7 100.0
Total 149 100.0 100.0
Tolerance
The results revealed that approximately 39% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
tolerance, approximately 41% believed that some of the students had improved, while








Valid None 5 3.4 3.4 3.4
Afew 27 18.1 18.2 21.6
Some 60 40.3 40.5 62.2
Most 45 30.2 30.4 92.6
All 11 7.4 7.4 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Honesty
The results revealed that approximately 41% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
honesty, approximately 40% believed that some of the students had improved, while








Valid None 4 2.7 2.7 2.7
Afew 24 16.1 16.2 18.9
Some 59 39.6 39.9 58.8
Most 44 29.5 29.7 88.5
All 17 11.4 11.5 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Self-diligence
The results revealed that approximately 36% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
self-diligence, approximately 45% believed that some of the students had improved,
while approximately 19% believed very few had improved in their behavior in







Valid None 4 2.7 2.7 2.7
Afew 24 16.1 16.2 18.9
Some 67 45.0 45.3 64.2
Most 40 26.8 27.0 91.2
All 13 8.7 8.8 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Perseverance
The results revealed that approximately 37% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
perseverance, approximately 45% believed that some of the students had improved, while






The results revealed that approximately 41% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
respect for others, approximately 41% believed that some of the students had improved,
while approximately 18% believed very few had improved in their behavior in respect for
others (see Table 61).
Valid Cumulative
Perseverance Frequency Percent Percent Percent
Valid None 4 2.7 2.7 2.7
Afew 23 15.4 15.6 18.4
Some 66 44.3 44.9 63.3
Most 39 26.2 26.5 89.8
All 15 10.1 10.2 100.0
Total 147 98.7 100.0






Respect for Others Frequency Percent Percent Percent
Valid None 4 2.7 2.7 2.7
Afew 23 15.4 15.4 18.1
Some 61 40.9 40.9 59.1
Most 44 29.5 29.5 88.6
All 17 11.4 11.4 100.0
Total 149 100.0 100.0
Cooperation
The results revealed that 37% of the teachers agreed that as a result of the
Character Education Program students in their class had improved significantly in
cooperation, approximately 36% believed that some of the students had improved, while
approximately 18% believed very few had improved in their behavior in cooperation (see
Table 62).







Valid None 4 2.7 2.7 2.7
Afew 22 14.8 14.8 17.4
Some 53 35.6 35.6 53.0
Most 51 34.2 34.2 87.2
All 19 12.8 12.8 100.0
Total 149 100.0 100.0
Fairness
The results revealed that approximately 44% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
fairness, approximately 39% believed that some of the students had improved, while






Fairness Frequency Percent Percent Percent
Valid None 4 2.7 2.7 2.7
Afew 22 14.8 14.9 17.6
Some 57 38.3 38.5 56.1
Most 50 33.6 33.8 89.9
All 15 10.1 10.1 100.0
Total 148 99.3 100.0
Missing System 1 .3
Total 149 100.0
School Pride
The results revealed that approximately 54% of the teachers agreed that as a result
of the Character Education Program students in their class had improved significantly in
school pride, approximately 30% believed that some of the students had improved, while







School Pride Frequency Percent Percent Percent
Valid None 8 5.4 5.8 5.8
Afew 15 10.1 10.9 16.7
Some 41 27.5 29.7 46.4
Most 50 33.6 36.2 82.6
All 24 16.1 17.4 100.0
Total 138 92.6 100.0
Missing System 11 7.4
Total 149 100.0
Lead Question 9: As a result of the Character Education Program, how many students
who were discipline problem cases can now demonstrate understanding ofthe definitions
ofcharacter traits as taught?
The results revealed that approximately 33% of the teachers agreed that as a result
of the Character Education Program, students who were discipline problem cases can
now demonstrate understanding of the definitions of character traits as taught. However,
approximately 40% believed that some of the students had improved, while 27% believed
that very few students could (see Table 65).
_L_~i4.L ~J______
Table 65
Understanding ofDefinitions ofCharacter Traits
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Valid None 12 8.1 8.1 8.1
Afew 28 18.8 18.9 27.0
Some 59 39.6 39.9 66.9
Most 42 28.2 28.4 95.3
All 7 4.7 4.7 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Practice the character traits as taught in class in relation to other students
The results revealed that approximately 27% of the teachers agreed that as a result
of the Character Education Program, students who were discipline problem cases can
now practice the character traits as taught in class in relation to other students. However,
approximately 47%t believed that some of the students had improved, while
approximately 26% believed that very few students could (see Table 66).
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Table 66
Practice Character Traits as Taught




Valid None 11 7.4 7.4 7.4
Afew 28 18.8 18.9 26.4
Some 69 46.3 46.6 73.0
Most 34 22.8 23.0 95.9
All 6 4.0 4.1 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Analyze and evaluate a practical or textbook situation that demonstrates the character
traits
The results revealed that approximately 31% of the teachers agreed that as a result
of the Character Education Program, students who were discipline problem cases can
now analyze and evaluate a practical or textbook situation that demonstrates the character
traits. However, approximately 41% believed that some of the students had improved
while 28% believed that very few students could (see Table 67).
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Table 67
Analyze and Evaluate Practical or Textbook Situation





Valid None 10 6.7 6.8 6.8
Afew 31 20.8 20.9 27.7
Some 61 40.9 41.2 68.9
Most 40 26.8 27.0 95.9
All 6 4.0 4.1 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Analyze and evaluate their own effectiveness when practicing the character traits
The results revealed that approximately 28% of the teachers agreed that as a result
of the Character Education Program, students who were discipline problem cases can
now analyze and evaluate their own effectiveness when practicing the character traits.
However, approximately 43% believed that some of the students had improved, while
approximately 29% believed that very few students could (see Table 68).
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Table 68
Analyze and Evaluate Effectiveness




Valid None 10 6.7 6.8 6.8
Afew 33 22.1 22.4 29.3
Some 63 42.3 42.9 72.1
Most 34 22.8 23.1 95.2
All 7 4.7 4.8 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Construct new dimensions ofcharacter traits they can practice
The results revealed that approximately 30% of the teachers agreed that as a result
of the Character Education Program, students who were discipline problem cases can
now construct new dimensions of character traits they can practice. However,
approximately 40% believed that some of the students had improved, while 30% believed
that very few students could (see Table 69).
Table 69
Construct New Dimensions ofCharacter Traits




Valid None 9 6.0 6.2 6.2
Afew 34 22.8 23.4 29.7
Some 58 38.9 40.0 69.7
Most 41 27.5 28.3 97.9
All 3 2.0 2.1 100.0
Total 145 97.3 100.0
Missing System 4 2.7
Total 149 100.0
Lead Question 10: As a direct result ofcharacter education, how many students in your
class who were below grade level are now performing at grade level in math?
The results revealed that 34% of the teachers agreed that as a direct result of the
Character Education Program, students who were below grade level are now performing
at grade level in math. However, approximately 40% believed that some of the students
had improved, while 27% believed that very few students were performing at grade level




Performing at Grade Level in Math




Valid None 17 11.4 11.6 11.6
Afew 22 14.8 15.0 26.5
Some 58 38.9 39.5 66.0
Most 42 28.2 28.6 94.6
All 8 5.4 5.4 100.0
Total 147 98.7 100.0
Missing System 2 1.3
Total 149 100.0
Are now performing at grade level in reading
The results revealed that approximately 39% of the teachers agreed that as a direct
result of the Character Education Program, students who were below grade level are now
performing at grade level in reading. However, approximately 35% believed that some
of the students had improved while 27% believed that very few students were performing
at grade level in reading (see Table 71).
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Table 71
Performing at Grade Level in Reading
Improved enough to perform to standard on CRCT in math
The results revealed that approximately 35% of the teachers agreed that as a direct
result of the Character Education Program, students who were below grade level have
improved enough to perform to standard on CRCT in math. However, approximately
39% believed that some of the students had improved, while 26% believed that very few
students had improved enough to perform to standard on CRCT in math (see Table 72).




Valid None 14 9.4 9.5 9.5
Afew 25 16.8 17.0 26.5
Some 51 34.2 34.7 61.2
Most 47 31.5 32.0 93.2
~ All 10 6.7 6.8 100.0
Total 147 98.7 100.0




Improved to Meet Standards on CRCT Math




Valid None 15 10.1 11.6 11.6
Afew 19 12.8 14.7 26.4
Some 50 33.6 38.8 65.1
Most 34 22.8 26.4 91.5
All 11 7.4 8.5 100.0
Total 129 86.6 100.0
Missing System 20 13.4
Total 149 100.0
Improved enough to perform to standard on CRCT in reading
The results revealed that approximately 40% of the teachers agreed that as a direct
result of the Character Education Program, students who were below grade level have
improved enough to perform to standard on CRCT in reading. However, approximately
36% believed that some of the students had improved, while 24% believed that very few




Improved to Meet Standards on CRCT Reading




Valid None 13 8.7 10.1 10.1
Afew 18 12.1 14.0 24.0
Some 47 31.5 36.4 60.5
Most 41 27.5 31.8 92.2
All 10 6.7 7.8 100.0
Total 129 86.6 100.0
Missing System 20 13.4
Total 149 100.0
Lead Question 1]: As a result ofthe character education program, how many students
who were referred to the office for discipline problems?
Improved in behavior to benefitfrom instruction
The results revealed that approximately 26% of the teachers agreed that as a result
of the Character Education Program, students who were referred to the office for
discipline problems had improved in behavior to benefit from instruction. However,
approximately 35% believed that some of the students had improved, while
approximately 28% believed that very few students had improved in behavior to benefit








Valid None 12 8.1 8.3 8.3
Afew 29 19.5 20.1 28.5
Some 50 33.6 34.7 63.2
Most 43 28.9 29.9 93.1
All 10 6.7 6.9 100.0
Total 144 96.6 100.0
Missing System 5 3.4
Total 149 100.0
Are no longer being sent to the office or counselor
The results revealed that approximately 35% of the teachers agreed that as a result
of the Character Education Program, students who were referred to the office for
discipline problems were no longer being sent to the office or counselor. However,
approximately 34% believed that some of the students had improved, while 31% believed




No Longer Sent to Office or Counselor




Valid None 15 10.1 10.6 10.6
Afew 29 19.5 20.4 31.0
Some 48 32.2 33.8 64.8
Most 38 25.5 26.8 91.5
All 12 8.1 8.5 100.0
Total 142 95.3 100.0
Missing System 7 4.7
Total 149 100.0
Are now working cooperatively with other students
The results revealed that approximately 33% of the teachers agreed that as a result
of the Character Education Program, students who were referred to the office for
discipline problems were currently working cooperatively with other students. However,
approximately 41% believed that some of the students had improved, while
approximately 25% believed that very few students had improved in working
cooperatively with other students (see Table 76).
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Table 76
Working Cooperatively with Other Students




Valid None 9 6.0 6.3 6.3
Afew 27 18.1 19.0 25.4
Some 58 38.9 40.8 66.2
Most 41 27.5 28.9 95.1
All 7 4.7 4.9 100.0
Total 142 95.3 100.0
Missing System 7 4.7
Total 149 100.0
Are now completing class assignments on time
The results revealed that approximately 31% of the teachers agreed that as a result
of the Character Education Program, students who were referred to the office for
discipline problems were now completing class assignments on time. However,
approximately 42% believed that some of the students had improved while,
approximately 27% believed that very few students had improved completing class
assignments on time (see Table 77).
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Table 77
Completing Class Assignments on Time




Valid None 12 8.1 8.3 8.3
Afew 27 18.1 18.8 27.1
Some 60 40.3 41.7 68.8
Most 36 24.2 25.0 93.8
All 9 6.0 6.3 100.0
Total 144 96.6 100.0
Missing System 5 3.4
Total 149 100.0
Are now completing homework assignments adequately
The results revealed that approximately 33% of the teachers agreed that as a result
of the Character Education Program, students who were referred to the office for
discipline problems were now completing homework assignments adequately. However,
approximately 40% believed that some of the students had improved while,
approximately 27% believed that very few students were completing homework
assignments adequately (see Table 78).
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Table 78
Completing Homework Assignments Adequately




Valid None 13 8.7 9.0 9.0
Afew 26 17.4 18.1 27.1
Some 58 38.9 40.3 67.4
Most 36 24.2 25.0 92.4
All 11 7.4 7.6 100.0
Total 144 96.6 100.0
Missing System 5 3.4
Total 149 100.0
Lead Question 12: How many discipline problem students can now prevent or resolve
conflictpeacefully by resisting talking back when confronted by others?
The results revealed that approximately 30% of the teachers agreed that as a direct
result of the Character Education Program, students who were discipline problems can
now prevent or resolve conflict peacefully by not talking back. However, approximately
39% believed some of the students could resist talking back, while approximately 32%




Resisting Talking Back When Confronted




Valid None 9 6.0 6.2 6.2
Afew 37 24.8 25.5 31.7
Some 56 37.6 38.6 70.3
Most 34 22.8 23.4 93.8
All 9 6.0 6.2 100.0
Total 145 97.3 100.0
Missing System 4 2.7
Total 149 100.0
Becoming tolerant ofdifferences ofopinion
The results revealed that approximately 32% of the teachers agreed that as a direct
result of the Character Education Program, students who were discipline problems were
becoming tolerant of differences of opinion. However, approximately 42% believed
some of the students were tolerant, while approximately 27% believed that very few
students were tolerant (see Table 80).
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Table 80
Tolerant ofD~fferences in Opinions




Valid None 5 3.4 3.4 3.4
A few 34 22.8 23.3 26.7
Some 61 40.9 41.8 68.5
Most 35 23.5 24.0 92.5
All 11 7.4 7.5 100.0
~ Total 146 98.0 100.0
Missing System 3 2.0
Total 149 100.0
Making compromises with others
The results revealed that approximately 34% of the teachers agreed that as a direct
result of the Character Education Program, students who were discipline problems were
making comprises with others. However, approximately 46% believed some of the
students made comprises, while approximately 21% believed that very few students made








Valid None 5 3.4 3.4 3.4
Afew 25 16.8 17.2 20.7
Some 66 44.3 45.5 66.2
Most 43 28.9 29.7 95.9
All 6 4.0 4.1 100.0
Total 145 97.3 100.0
Missing System 4 2.7
Total 149 100.0
Collaborating with others in solving problems
The results revealed that approximately 36% of the teachers agreed that as a direct
result of the Character Education Program, students who were discipline problems were
collaborating with others in solving problems. However, approximately 37% believed
some of the students collaborated, while approximately 28% believed that very few
students collaborated with others in solving problems (see Table 82).
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Table 82
Collaborates with Others in Solving Problems




Valid None 12 8.1 8.1 8.1
Afew 28 18.8 18.9 27.0
Some 59 39.6 39.9 66.9
Most 42 28.2 28.4 95.3
All 7 4.7 4.7 100.0
Total 148 99.3 100.0
Missing System 1 .7
Total 149 100.0
Applying problem solving techniques in resolving problems
The results revealed that approximately 33% of the teachers agreed that as a direct
result of the Character Education Program, students who were discipline problems
applied problem solving techniques in resolving problems. However, 41% believed some
of the students use problem solving techniques, while 25% percent believed that very few








Valid None 7 4.7 4.9 4.9
Afew 29 19.5 20.1 25.0
Some 59 39.6 41.0 66.0
Most 37 24.8 25.7 91.7
All 10 1.3 6.9 100.0
Total 144 96.6 100.0
Missing System 5 3.4
Total 149 100.0
Summary
The results of the data analysis have been presented in this chapter. The Pearson
correlations revealed a positive linear relationship that demonstrated that increases in
applications of character education traits, meeting performance (grade-level) standards,
reductions in the number of office referrals, and use of conflict resolution to prevent and
solve problems were significantly correlated with increases in student performance. The
independent variables have a strong correlation with each other, whereas they have a
moderate correlation with student performance.
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A summary of the study’s findings, as well as conclusions, implications, and
recommendations, are found in Chapter VI.
CHAPTER VI
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Introduction
This chapter presented a summary of the findings, conclusions, implications, and
recommendations. The purpose of this study was to determine if there was a measurable
relationship between teachers’ perceptions of the impact of the critical principles of
character education on student performance. The collected data were compared to
determine if there was a significant correlation between the presence of the character
education principles and student performance.
Participants were 149 elementary school teachers from six elementary schools in
an urban school district in Georgia. Data were collected via a questionnaire, Teachers’
Opinion on Character Education Program (TOOCEP), and subjected to statistical
analyses to answer six research questions proposed for the study. The data were
collected and analyzed statistically using the Statistical Package for the Social Sciences
(SPSS). An alpha level of p < .05 was used to determine statistical significance.
Findings for TOOCEPS Teachers’ Survey
This research study analyzed a teachers’ survey that included a 69-item
questionnaire including themes Character Education Program Quality, Principal
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Supervision, Curriculum Implementation Flexibility, Staff Development Support, Cost
Effectiveness, Parental Support, and Core Character Education Traits. The dimensions of
student performance included (a) application of character education traits, (b) meeting
performance (grade-level) standards, (c) reduction in the number of office referrals, and
(d) conflict resolution to prevent and solve problems.
Findings for Response Rate
A total of 234 teachers from six different schools were mailed surveys. School A
had the highest response rate and School D had the lowest response rate. A total of 149
teachers returned the surveys for an overall response rate of approximately 64%.
Findings for Analyses of Demographic Data
Three times as many females participated in this study as males. Overall, there
were more female respondents and more females who responded to the survey than
males.
African-American teachers outnumbered the number of Caucasian and other
racial groups by an overwhelming majority. Other respondents included Asian, Hispanic,
and multiracial. The other racial group comprised the second highest group followed by
Caucasians. The majority of respondents had Master’s degrees followed by Bachelor’s
degrees. Only a small percentage of respondents had Specialist’s or Doctoral degrees.
Teachers with the greatest number of years of experience had 3 to 5 years of
experience followed closely and tied with teachers who had 6 to 10 years and teachers
with more than 29 years of experience. The next group of teachers with 1 to 2 years of
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experience followed. Two other groups of teachers with 6 to 10 years and 11 to 15 years
of experience were about equal in number.
Findings for Research Question One
Research Question 1: Is there a relationship between character education
program qualily and student performance as perceived by teachers?
This research question was answered by testing the first null hypothesis.
HO 1: There is no statistically significant relationship between character
education program quality and student performance as perceived by
teachers.
This null hypothesis was rejected. Pearson Product Moment correlation revealed
a significant correlation between character education program quality and student
performance as perceived by teachers (r = .671, p < .01).
Findings for Student Performance Variables
Overall, there was a significant mean difference in the dependent variable school
and core character education traits. There were no significant mean differences among
school and grade level standards, reduction in office referrals, and conflict resolution.
There were no school interactions on grade level standards, reduction in office referrals,
and conflict resolution and thus, no significant differences existed among schools on the
three student performance variables of grade level standards, reduction in office referrals,
and conflict resolution. Based upon the spring 2004 Criterion Reference Competency
Test results, Schools D and E were classified as high performing schools. Schools B and
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C were classified as average performing schools. Schools A and F were classified as low
performing schools.
Grade Level Standards
It should be noted that large, though not significant mean differences existed
among School B that had higher mean differences in grade level standards than Schools
A, C, D, E, and F with the largest mean difference occurring in School A. School A was
lower than Schools B, C, D, and E but had a higher mean difference than School F.
School C had higher mean differences than Schools A and F on grade level standards, but
not Schools B, D, and E. School D had higher mean differences than Schools A, C, and
F, but lower mean differences than Schools B and E. School E had higher mean
differences than Schools A, C, D, F but had lower mean differences than School B.
School F had lower mean differences than Schools A, B, C, D, and E. Overall, Schools
A and F had lower mean differences than Schools B, C, D, and E. School A had a higher
mean difference (though small) than School F, therefore School F had the lowest mean
difference than all schools. School B had higher mean differences on grade level
standards than all schools.
Reduction in Office Referrals
Using Tukey’s HSD multiple comparison of the means, School A had lower mean
differences in reduction in office referrals than Schools B, C, D, E, and F with the largest
difference occurring with School B. School B was higher in mean differences in
reduction in office referrals than Schools C, D, E, and F with the largest differences
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occurring in Schools A and F. School C had higher mean differences than Schools A, E,
and F and lower mean differences than Schools B and D. School D had higher mean
differences than Schools A, C, E, and F and lower mean differences than School B.
School E had higher mean differences on reduction in office referrals than Schools A and
F, but lower mean differences than Schools B, C, and D. School F had higher mean
differences than School A and lower mean differences than Schools B, C, D, and E.
Overall, School A was lower than all schools and School B was higher than all schools
on reduction in the number of office referrals.
Conflict Resolution
Using Tukey’s HSD multiple comparisons of the means, School A had lower
mean differences than Schools B, C, D, and E and higher, though slight mean differences
than School F on conflict resolution. School B had higher mean differences than Schools
A, C, D, E, and F with the greatest difference occurring with Schools A and F. School C
had higher mean differences than Schools A, D, E, and F and not School B. School D
had higher mean differences than School A, E, and F, and lower mean differences than
Schools B and C. School E had higher mean differences than School A and F and lower
mean differences than Schools B, C, and D. School F had lower mean differences than
Schools A, B, C, D, and E. Overall, School B had higher mean differences than all
schools on conflict resolution and School F had lower mean differences than all schools
on conflict resolution with the smallest difference occurring with School A and the
largest mean difference with School B.
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Character Education Traits
Using Tukey’s HSD multiple comparisons of means School B was statistically
significant with School A. This significant difference was the only significant difference
on character education traits at the .05 level of significance. No other schools had any
other significant differences on any other variables in the analyses. School A had lower
mean differences than Schools C, D, E, and F. School B had higher mean differences
than Schools A, C, D, E, and F with the largest and statistically significant difference
with School A. School C had higher mean differences than Schools A, D, and D, and
lower mean differences than Schools B and E. School D had higher mean differences
than Schools A and F, and lower mean differences than Schools B, C, and E. School E
had higher mean differences than Schools A, C, D, and F, but lower than School B.
School F had lower mean differences than Schools B, C, D, and E, and a higher mean
difference than School A. Overall, School B had higher mean differences than all
schools, and School A had lower mean differences than all schools on character
education traits.
Emergent Theme Findings for Character Education
Program Quality
Lead Question 1 and Sub-Questions 1-8
To what extent does the school curriculum on character education provide an
appropriate method for assessing problem students’ character education traits? Specify
the causes for students’ lack of character, identify character traits that discipline problem
students can learn easily, specify activities that can easily counteract the causes for poor
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character traits, specify activities that teachers can easily use while teaching in any
subject area, specify how teachers should make changes in the character curriculum if
students did not respond appropriately, specify how to assess and evaluate the character
lessons for effectiveness, and specify how to utilize the results of an evaluation?
The findings for Lead Question 1 revealed that the majority of the teachers
believed that the school curriculum provided an appropriate method for assessing
problem students’ character education traits, specified the causes for students’ lack of
character, identified character traits that discipline problem students could easily learn,
specified activities that could easily counteract the causes for poor character traits,
specified activities that teachers could easily use while teaching any subject, specified
how teachers should make changes in the character curriculum if students did not respond
appropriately, specified how to assess and evaluate the character lessons for
effectiveness, and specified how to utilize the results of an evaluation.
Student Performance Findings for Application of
Character Education Traits
Lead Question 8 and Sub-Questions 41-50
As a result of the Character Education program, how many students in your class
have improved significantly in self-control, courtesy, tolerance, honesty, self-diligence,
perseverance, respect for others, cooperation, fairness, and school pride?
The findings for Lead Question 8 demonstrated that as a result of the Character
Education program, students improved significantly in self-control, courtesy, tolerance,
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honesty, self-diligence, perseverance, respect for others, cooperation, fairness, and school
pride.
Lead Question 9 and Sub-Questions 51-55
As a result of the Character Education Program, how many students who were
discipline problem cases can now demonstrate understanding of the definitions of
character traits as taught, practice the character traits as taught in class in relation to other
students, analyze and evaluate a practical or textbook situation that demonstrates the
character traits, analyze and evaluate their own effectiveness when practicing the
character traits, and construct new dimensions of character traits they can practice?
The findings for Lead Question 9 revealed that students who were discipline
problem cases could now demonstrate understanding of the definitions of character traits
as taught, practiced the character traits as taught in class in relation to other students,
analyzed and evaluated a practical or textbook situation that demonstrated the character
traits, analyzed and evaluated their own effectiveness when practicing the character traits,
and constructed new dimensions of character traits they could practice.
Student Performance Findings for Meeting Performance
on Grade Level Standards
Lead Question 10 and Sub-Questions 56-59
As a direct result of character education, how many students in your class who
were below grade level are now performing at grade level in math, are now performing at
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grade level in reading, have improved enough to perform to standard on CRCT in math,
and have improved enough to perform to standard on CRCT in reading?
The findings for Lead Question 10 demonstrated that as a direct result of
Character Education program, students were below grade level were now performing at
grade level in math, were now performing at grade level in reading, had improved enough
to perform to standard on CRCT in math, and had improved enough to perform to
standard on CRCT in reading.
Student Performance Findings for Reduction in the
Number of Office Referrals
Lead Question 11 and Sub-Questions 60-64
As a result of the character education program, how many students who were
referred to the office for discipline problems improved in behavior to benefit from
instruction, are no longer being sent to the office or counselor, are now working
cooperatively with other students, are now completing class assignments on time, and are
now completing homework assignments adequately?
The finding for Lead Question 11 revealed that as a result of the character
education program, students who were referred to the office for discipline problems
improved in behavior to benefit from instruction, were no longer being sent to the office
or counselor, were now working cooperatively with other students, were now completing
class assignments on time, and were now completing homework assignments adequately.
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Emergent Theme Findings for Core Character Education Traits
Lead Question 5 and Sub-Questions 33-3 6
To what extent do discipline problem students apply the core character traits
appropriately as a result of use of stories, games, and everyday activities to build their
character, teachers’ having to model the character traits in their relations with each other,
teachers’ having to display the character traits in their relations with students, and
students openly talking with teachers about problems that bothered them?
The findings for Lead Question 5 demonstrated that discipline problem students
applied the core character traits appropriately as a result of use of stories, games, and
everyday activities to build their character, teachers’ modeled the character traits in their
relations with each other, teachers’ displayed the character traits in their relations with
students, and students openly talked with teachers about problems that bothered them.
Student Performance Findings for Conflict Resolution
to Prevent and Solve Problems
Lead Question 12 and Sub-Questions 65-69
How many discipline problem students can now prevent or resolve conflict
peacefully by resisting talking back when confronted by others, are becoming tolerant of
differences of opinion, are making compromises with others, are collaborating with
others in solving problems, and are applying problem solving techniques in resolving
problems?
The findings for Lead Question 12 demonstrated that discipline problem students
could now prevent or resolve conflict peacefully by resisting talking back when
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confronted by others, were becoming tolerant of differences of opinion, were making
compromises with others, were collaborating with others in solving problems, and were
applying problem solving techniques in resolving problems.
Findings for Research Question Two
Research Question 2: Is there a relationship between principal supervision and
student performance as perceived by teachers?
This research question was addressed by testing the second null hypothesis.
H02: There is no statistically significant relationship between principal
supervision and student performance as perceived by teachers.
This null hypothesis was rejected. A positive moderate, significant correlation
was found between principal supervision and student performance as perceived by
teachers (r = .661, p < .01)
Emergent Theme Findings for Principal Supervision
Lead Question 2 and Sub-Questions 9-23
To what extent does the principal ask teachers to identify and target students for
character improvement, review with teachers the causes for student character or
discipline problems, review with teachers if character or discipline problem students are
also low achieving, ask teachers to determine if character or discipline problems are
related to socioeconomic conditions of learners, check that teachers specify the character
traits to be taught in lesson plans, discuss with teachers what aspects and how the lesson
would enhance the specified character traits of discipline problem-students, use teachers’
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ideas on how best to implement character education, use teachers’ ideas on how best to
adapt/enhance the character education strategies in relation to problem students, accept
teachers’ ideas on how best to infuse the character traits to be taught in the regular
curriculum, facilitate teachers in securing resources necessary for teaching the character
education program effectively, ensure that adequate time is provided for character
education, review with teachers the extent to which the character education program has
improved students’ discipline, utilize the results of evaluation for improving the
method(s) of teaching the character education program, review teachers’ strategies for
getting problem students’ parents to improve their children’s character at home, and
review with teachers the efforts made by problem students’ parents in implementing
character development techniques at home?
The findings for Lead Question 2 revealed that the majority of the time principals
asked teachers to identify and target students for character improvement, reviewed with
teachers the causes for student character or discipline problems, reviewed with teachers if
character and/or discipline problem students are also low achieving, asked teachers to
determine if character or discipline problems were related to socioeconomic conditions of
learners, checked to make sure that teachers specified the character traits to be taught in
lesson pians, discussed with teachers what aspects and how the lesson would enhance the
specified character traits of discipline problem-students, used teachers’ ideas on how best
to implement character education, used teachers’ ideas on how best to adapt/enhance the
character education strategies in relation to problem students, accepted teachers’ ideas on
how best to infuse the character traits to be taught in the regular curriculum, facilitated
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teachers in securing resources necessary for teaching the character education program
effectively, ensured that adequate time is provided for character education, review with
teachers the extent to which the character education program has improved students’
discipline, utilized the results of evaluation for improving the method(s) of teaching the
character education program, reviewed teachers’ strategies for getting problem students’
parents to improve their children’s character at home, and reviewed with teachers the
efforts made by problem students’ parents in implementing character development
techniques at home.
Findings for Research Question Three
Research Question 3: Is there a relationship between character curriculum
implementationflexibility and student performance as perceived by teachers?
This research question was answered by testing the third null hypothesis.
H03: There is no statistically significant relationship between character
education curriculum implementation flexibility and student performance
as perceived by teachers.
This null hypothesis was rejected. Pearson Product Moment Correlation revealed
a significant correlation between character education curriculum implementation
flexibility and student performance as perceived by teachers (r = .697, p < .0 1).
Emergent Theme Findings for Character Education Curriculum
Lead Question 3 and Sub-Questions 24-30
To what extent does the Character Education curriculum adequately support the
teaching of the core character virtues, provide activities for utilizing the social
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experiences of students to teach the character traits, provide activities for enabling
character problem students to practice the character traits, facilitate teaching of high order
thinking skills to discipline problem students, make it easy for teachers to integrate the
character education lessons into whatever subjects they are teaching, provide adequate
time for teaching character education in relation to engaging students in everyday
character issues (5 8%), and provide adequate time for infusing the character traits while
teaching the regular curriculum?
The findings for Lead Question 3 revealed that Character Education curriculum
adequately supported the teaching of the core character virtues, provided activities for
utilizing the social experiences of students to teach the character traits, provided activities
for enabling character problem students to practice the character traits, facilitated
teaching of high order thinking skills to discipline problem students, made it easy for
teachers to integrate the character education lessons into whatever subjects they are
teaching, provided adequate time for teaching character education in relation to engaging
students in everyday character issues, and provided adequate time for infusing the
character traits while teaching the regular curriculum. It must be noted that the
sub-question about providing adequate time for teaching character education in relation
to engaging students in everyday character issues was rated the lowest by teachers (58%).
Findings for Research Question Four
Research Question 4: Is there a relationship between staffdevelopment support
and student performance as perceived by teachers?
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This research question was addressed by testing the fourth null hypothesis.
H04: There is no statistically significant relationship between staff development
support and student performance as perceived by teachers.
This null hypothesis was rejected. A positive moderate, significant correlation
was found between staff development support and student performance as perceived by
teachers (r = .606, p < .01).
Emergent Theme Findings for Staff Development Support
Lead Question 4 and Sub-Questions 31-32
To what extent were staff development activities effective in showing teachers
practically how to teach character education and effective in showing teachers practically
how to infuse the character education into the regular curriculum?
The findings for Lead Question 4 revealed that staff development activities were
effective in showing teachers practically how to teach character education and effective
in showing teachers practically how to infuse the character education into the regular
curriculum.
Findings for Research Question Five
Research Question 5: Is there a relationship between parental support and
student performance as perceived by teachers?
This research question was answered by testing the fifth null hypothesis.
H05: There is no statistically significant relationship between parental support
and student performance as perceived by teachers.
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This null hypothesis was rejected. Pearson Product Moment Correlation revealed
a significant correlation between parental support and student performance (r = .658, p <
.0 1).
Emergent Theme Findings for Parental Support
Lead Question 6 and Sub-Questions 37-38
To what extent do discipline problem students’ parents work with teachers in
implementing character education and parents at PTSA meetings support the character
education program?
The findings for Lead Question 6 demonstrated that discipline problem students’
parents worked with teachers in implementing character education and parents at PTSA
meetings supported the character education program.
Findings for Research Question Six
Research Question 6: Is there a relationship between cost effectiveness and
student performance as perceived by teachers?
This research question was answered by testing the sixth null hypothesis.
H06: There is no statistically significant relationship between cost effectiveness
and student performance as perceived by teachers.
This null hypothesis was rejected. A positive moderate, significant correlation
was found between cost effectiveness and student performance (r = .684, p < .0 1).
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Emergent Theme Findings for Cost Effectiveness
Lead Question 7 and Sub-Questions 39-40
The Character Education Program is worth the cost considering how many
students have improved their behavior during instruction and worth the cost considering
how many students have improved their character.
The findings for Lead Question 7 revealed that the Character Education Program
was worth the cost considering how many students had improved their behavior during
instruction and worth the cost considering how many students had improved their
character.
Conclusions
After analyzing data obtained from this study, the following conclusions were
drawn. The study found that there was a significant difference in character education
traits and relationships between student performance and (a) character education program
quality, (b) principal supervision, (c) character education curriculum implementation
flexibility, (d) staff development support, (e) parental support, and cost effectiveness.
It was concluded from this study that there was a relationship between teachers’
perceptions of the impact of critical principles of character education and student
performance. The critical principles of character education were measured by character
education program quality, principal supervision, curriculum implementation flexibility,
staff development support, cost effectiveness, parental support, and core character
education traits. Student performance was measured by four variables of application of
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character education traits, meeting performance grade level standards, reduction in the
number of office referrals, and conflict resolution to prevent and solve problems.
This conclusion was supported by the literature as indicated by the Character
Education Partnership (1996) in its description of the need for moral development.
“Effective character education improves academic performance and prepares young
people to be responsible citizens and productive members of society” (p. 7). A study
conducted by Hanson and Ginsburg (1988) on values and high school success indicated
that values are twice as important in predicting levels of student performance as family
socioeconomic status. In terms of principal leadership, the school leader is crucial to
implementing effective character education (Lickona, 1991). Brooks and Kann (1993)
suggested that research on the effects of character education on at-risk students revealed a
positive relationship existed with students’ self-esteem, social development, and
academic improvement.
The character education movement affects counselors and counselor educators
and strives to help youths in developing academic skills and to assist in the development
of values, character, self-directed behavior, respect, courtesy, and tolerance (American
School Counseling Association (ASCA), 1998; McBrien & Brandt, 1997). Another
conclusion was that character education programs need to be integrated into counselor
education programs. Counselor educators owe it to students to prepare them to




Schools have a responsibility and civic duty to transmit more than just cognitive
knowledge. Calabrese (1990) stated, “School is the organization that serves as the
socialization agent for society. It prepares young people to enter the work force and it
prepares young people to appreciate and transmit the traditions and values inherent in
society” (p. 10). If character education programs are financially supported, the end result
will be a society of productive citizens, rather than criminals who spend our tax dollars
supporting them in prison.
One of the main implications is that if we don’t plan formal character education
programs for students, we are doing a disservice to students in America. With an
increase in crime, drugs, and lack of morality students should be educated early in what is
right and what is wrong. The crime and violence rate has tripled within the last three
decades. In 1998, the arrest rates for violent offenses of 15-17 year olds were 670 per
100,000 Americans (United States Department of Justice, 1998). Students should learn
to have respect for others and themselves, how to be courteous and polite to others, how
to be tolerant of differences of opinions of other people, how to be compassionate and
caring for others, and how to be cooperative and maintain self-control. Another
implication is if we do not teach students the value of good behavior, good work habits in
school and help them understand the value of getting a good education, they will become
irresponsible adults. Therefore, workforce agencies will have to spend money training




The goals of character education programs are to help provide a safe environment
for students and teachers, conducive to learning, and to empower students by teaching
them positive character attributes that will influence and change the rest of their lives.
Character education is about providing children with what they need to become
responsible, ethical citizens. Some teachers choose to teach character education in every
subject while others may teach it as a separate unit of learning. Some schools have
counselors teach the material on a rotating basis or have teachers teach it on a monthly
basis.
Character education is the “fastest growing reform movement in P-12 education
today” (Williams, 2000, p. 32). More than 30 states require some form of character
education in today’s schools (Often, 2000) and school counselors should be aware of the
character traits that should be included in character education curricula in schools.
According to Ryan and Bohlin (1999), counselor education programs are not
emphasizing character education in their preparation programs. Prospective school
counselors need to be taught to select, teach, and facilitate character education programs
by involving all stakeholders, including students and parents in successful program
implementation (Vess & Halbur, 2003).
Character education is an intentional, systematic school-based program designed
to identify and foster in students positive virtues such as tolerance, self-respect,
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self-diligence, courtesy, cooperation, and honesty—virtues that are fundamental to
developing good character in good citizens of the future (Elmhurst Academy of Early
Learning, 2004).
The major challenge in life is to determine priorities or what comes first. Bedley
(2000) focused on life’s lessons in developing character for today’s youth. Bedley
advocated opening up a dialogue with students in order to reveal their priorities by
beginning a personal time line that is divided into four parts. Students are encouraged to
compare some of the times in their lives with their perceptions of life today and recognize
that everyone comes from a different perspective in how one sees things, problems, and
life.
One recommendation is student involvement and integration of character
education in extracurricular activities (Ryan & Bohlin, 1999). Organizations in public
school systems like the Student Council, BETA Club, conflict resolution/peer mediation
groups and prejudice awareness groups should engage in Service Learning Projects as an
avenue to get students more involved in their schools. Furthermore, organizations should
be developed that improve students self esteem (e.g. programs for males and females,
Young Men and Young Ladies of Distinction, Rites of Passage Programs).
Students must be empowered to have ownership in their schools, by the
administrators, staff, parents and community partners. They must understand that they
are a very vital part of the school community and share the responsibility of making it
better by showing good character or doing the right thing.
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It is recommended that character education programs include problem solving,
decision-making, and conflict resolution as important components that students need to
develop moral character. Many commercial character education programs such as
Character Counts, American Promise, Character Works, and Character Matters exist and
include instructional materials designed to infuse such character values as
trustworthiness, responsibility, respect, fairness, caring, and citizenship into the school
curriculum. Otten (2000) stated that character education is integrated into the school
community as one of the strategies to help engage students deal with conflict, keep
students on task in the classroom, and reinvest the community with active participation
by citizens in political and civic life.
During classroom instruction, it is recommended that teachers spend 15-20
minutes each day discussing character education words with students as they participate
in a formal or informal character education program. Daily lesson plans from the
teacher’s guide include stories that illustrate real-life situations for students to engage in
and react to. Teachers, administrators, and counselors should emphasize the character
word of the week during the school day, use it to illustrate lessons, and reinforce behavior
in all areas of the school (Starr, 1999).
Parents are vital to children’s education and should be welcomed in the schools as
active participants. This study demonstrated that parents are an important element in
character education. Character education begins in the home and continues in the school.
It is recommended that parents remain a viable force in all character education programs.
Parents may also receive training in how to teach character education in the home.
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Administrative Recommendations
Today education reformers are seeking ways to make the best of what works in
schools to improve student achievement. Furthermore, 49 states are defining their
education future in terms of rigorous academic standards, use of high stakes assessment,
and accountability outcome measures. In search of how to challenge the minds and
nourish the soul, character education is emerging as a means of ensuring that each student
achieves high academic standards and acquire knowledge, skills, and attitudes (Council
for Education Policy Research and Improvement, 2001).
No one would deny that character development begins at home, but schools have
always taught character education as classroom management procedures, behavioral
expectations, and rules of conduct into daily lessons. Character education instructional
practices may range from teaching students common courtesies of please, thank you and
simple acts of kindness into daily lessons (Council for Education Policy Research and
Improvement, 2001). Character education generally begins in pre-school with simple
acts of kindness, which serve as the development of self-discipline, hard work, and
respect in early learning. In middle and high schools, character education focus is
curriculum-based with conflict resolution, peer mediation, and service-learning programs.
As students enter college, character education may be viewed as moral and civic
responsibility themes (Council for Education Policy Research and Improvement, 2001).
Administrators, teachers, and counselors should be trained in how to implement
character education principles in the schools. Commercial programs are available to
schools and school districts should provide funds to cover the costs of character
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education programs for the entire school body. It is recommended that principals,
teachers, counselors and parents receive training in curricula development and the
integration of character education principles in schools. Principals must be totally
involved in character education programs in their schools. Principals should also be
guided in the selection of resource materials that are appropriate for different grade
levels.
Funding sources should be provided to local schools for formalized character
education programs for students in K- 12 schools. States are mandating that character
education programs be established and implemented, however funding for such programs
is limited to schools. Federal, state, and local governments should provide adequate
funding during its legislative sessions for character education programs in order to
improve the overall character of students in America.
One of the primary recommendations is that the core character education traits
should be identified by the school districts and schools as part of their overall character
education curricula and incorporated into all aspects of students’ academic instruction.
The findings revealed that teachers should be given more time to teach the character traits
as an integral part of instruction. The virtues of respect, responsibility, honesty, integrity,
compassion, generosity, and fairness must be taught frequently with students in the
classroom and in extra-curricular activities. Counselors should be trained in character
education curricula and spearhead character education programs as school-based
programs. It is recommended that the school district form a coalition with parents and
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community business partners to develop, implement, coordinate, assess and evaluate the
success of the character education program.
Educational Policy Recommendations
Educators who have a vested interest in students should seek to have policies
implemented that will support character education in the public school system.
Procedure manuals outlining specific policies for a character education program should
be written and made available for schools. The school board should make the school
system accountable by reinforcing House Bill 605 which mandates that Character
Education be taught in the public school system and support the No Child Left Behind
law. The school system should utilize monies provided to schools by the Georgia
Department of Education, Office of Drug-Free Schools.
Research Recommendations
While the focus of the study only included six elementary schools in an urban
school district in Georgia, the survey instrument could be easily replicated to find out
their professional staffs’ perceptions of the impact of the critical principles of character
education on student performance. Further study could be done by examining other
schools or school districts in different locales, but there is a problem of other states not
mandating character education. A replication of this study, using samples of
administrators, counselors, teachers, students or parents from different socioeconomic
levels in the school district and state will allow for a greater inference of the results. A
replication of this study using different ethnic groups for diversity will give an expanded
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point of view of administrators, teachers, counselors, parents and students of the
perceptions of the impact of the critical principles of character education on student
performance. It is also recommended that further research studies on Character
Education and its impact on student performance include both qualitative and quantitative
data.
Since the Georgia legislature requires character education and No Child Left
Behind (2001) legislation emphasizes student performance, the study should be replicated
at the middle and high school levels in the state of Georgia. A replication of this study
should be done in other school districts to determine if the results are similar or dissimilar
to the findings generated in this study.
Furthermore, research should be conducted to determine the effectiveness of
commercial programs on character development in students. There is sparse evidence
that character education programs really work. Empirical studies should be conducted
with control and experimental groups of students with similar demographic data to
determine the effectiveness and study the program’s components, guidelines, and staff
development training for staff.
Summary
How do students learn about virtues or character traits? How do students learn
the most important virtues in their lives? How do they learn about honesty, tolerance,
courage, self-diligence, respect for others, courtesy, perseverance, fairness, cooperation,
and self-control? Do schools naturally teach these virtues or are they taught at home or
learned automatically? Character values are taught in many school-based programs
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throughout the United States. These programs allow for the whole child to be honored in
a special way to build on the intrinsic motivation in a way that universal virtues are
developed (Paths of Learning, 2001).
The main challenge for administrators and teachers is to help students grow up as
moral human beings and to provide them with the resources needed to become good
citizens. Schools must engage and inspire students’ hearts and minds, which requires that
schools become better at meeting students’ character development needs (Character
Sketches, 2001).
The findings from this research study suggested the need for a commitment
toward schools providing school-based character education programs in their curricula.
Schools should invest in a commercial character education program. The findings also
suggested the need for an increased emphasis on staff development training in character
education for teachers and administrators. To reduce discipline problems, schools should
include character education programs in their curricula. Society can no longer rely on
families to be the only source of character development in shaping the character of
children (Harms & Fritz, 2000). Everyone must contribute to children’s character
development. Children’s homes also need support from schools and communities to
develop well-rounded, well-adjusted, and self-disciplined citizens.
APPENDIX A
Teachers’ Opinion on Character Education Program (TOOCEP) Survey
Instructions
On the following sections, please check one for each item:
1 = Never 2 = A Little 3 = Sometimes 4 = Most Times 5 = Always
A. To what extent does the school curriculum on character education:
1. Provide an appropriate method for assessing problem students’ 1 2 3 4 5
character traits.
2. Specify the causes for students’ lack of character 1 2 3 4 5
3. Identify character traits that discipline problem students can learn 1 2 3 4 5
Easily
4. Specify activities that can easily counteract the causes for poor 1 2 3 4 5
character traits
5. Specify activities that teachers can easily use while teaching in any 1 2 3 4 5
subject area
6. Specify how teachers should make changes in the character 1 2 3 4 5
curriculum if students did not respond appropriately
7. Specify how to assess and evaluate the character lessons for 1 2 3 4 5
effectiveness
8. Specify how to utilize the results of evaluation 1 2 3 4 5
B. To what extent, does the principal:
9. Ask teachers to identify and target students for character improvement 1 2 3 4 5
10. Review with teachers the causes for student character or discipline 1 2 3 4 5
problems
11. Review with teachers if character and/or discipline problem students 1 2 3 4 5




1 = Never 2 = A Little 3 = Sometimes 4 = Most Times 5 = Always
12. Ask teachers to determine if character andlor discipline problems are 1 2 3 4 5
related to socioeconomic conditions of learners
13. Check that teachers specif~v the character traits to be taught in lesson 1 2 3 4 5
plans
14. .Discuss with teachers what aspects and how the lesson would 1 2 3 4 5
enhance the specified traits of discipline problem-students.
15. Use teachers’ ideas on how best to implement character education 1 2 3 4 5
16. Use teachers’ ideas on how best to adapt/enhance the character 1 2 3 4 5
education strategies in relation to problem students
17. Accept teachers’ ideas on how best to infuse the character traits to be 1 2 3 4 5
taught in the regular curriculum.
18. Facilitate teachers in securing resources necessary for teaching the 1 2 3 4 5
character education program effectively.
19. Ensure that adequate time is provided for character education. 1 2 3 4 5
20. Review with teachers the extent to which the character education 1 2 3 4 5
program has improved students’ discipline
21. Utilize the results of evaluation for improving the method(s) of 1 2 3 4 5
teaching the character education program
22. Review teachers’ strategies for getting problem students’ parents to 1 2 3 4 5
improve their students’ character at home
23. Review with teachers the efforts made by problem students’ parents in 1 2 3 4 5
implementing character development techniques at home
C. To what extent does the Character Education curriculum adequately:
24. Support the teaching of the core character virtues 1 2 3 4 5
25. Provide activities for utilizing the social experiences of students to 1 2 3 4 5
teach the character traits
26. Provide activities for enabling character problem students to practice 1 2 3 4 5
character traits.




1 = Never 2 = A Little 3 = Sometimes 4 = Most Times 5 = Always
28. Make it easy for teachers to integrate the character education lessons 1 2 3 4 5
into whatever subjects they are teaching.
29. Provide adequate time for teaching character education in relation to 1 2 3 4 5
engaging students in everyday character issues
30. Provide adequate time for infusing the character traits while teaching 1 2 3 4 5
the regular curriculum
D. To what extent, were staff development activities:
31. Effective in showing teachers practically how to teach character 1 2 3 4 5
education
32. Effective in showing teachers practically how to infuse the character 1 2 3 4 5
education into the regular curriculum.
D. To what extent do discipline problem students apply the core character
traits appropriately as a result of:
33. Use of stories, games, and everyday activities to build their character 1 2 3 4 5
34. Teachers’ having to model the character traits in their relations with 1 2 3 4 5
each other
35. Teachers’ having to display the character traits in their relations with 1 2 3 4 5
students.
36. Students openly talking with teachers about problems that bother 1 2 3 4 5
them.
F. To what extent do discipline problem students’:
37. Parents work with teachers in implementing character education. 1 2 3 4 5
38. Parents at PTSA meetings support the character education program 1 2 3 4 5
G. The Character Education Program is:
39. Worth the cost considering how many students have improved their 1 2 3 4 5
behavior during instruction




In the following sections, please use the following scale for responding:
1 = None 2 = Afew 3 = Some 4 = Most 5 = All
H. As a result of the Character Education program, how many students in
your class have improved sign~flcantly in
41. Self-control 1 2 3 4 5
42. Courtesy 1 2 3 4 5
43. Tolerance 1 2 3 4 5
44.Honesty 1 2 3 4 5
45. Self-diligence 1 2 3 4 5
46. Perseverance 1 2 3 4 5
47. Respect for others 1 2 3 4 5
48. Cooperation 1 2 3 4 5
49. Fairness 1 2 3 4 5
50. School Pride 1 2 3 4 5
As a result of the Character Education Program, how many students who
were discipline pro problem cases can now:
51. Demonstrate understanding of the definitions of character traits as 1 2 3 4 5
taught
52. Practice the character traits as taught in class in relation to other 1 2 3 4 5
students.
53. Analyze and evaluate a practical or textbook situation that 1 2 3 4 5
demonstrates the character traits.
54. Analyze and evaluate their own effectiveness when practicing the 1 2 3 4 5
character traits
55. Construct new dimensions of character traits they can practice. 1 2 3 4 5
J. As a direct result of character education, how many students in your class
who were below grade level.




57. Are now performing at grade level in reading?
3~Some 4=Most 5=All
58. Improved enough to perform to standard on CRCT in math
59. Improved enough to perform to standard on CRCT in reading
K. As a result of the character education program, how many students who
were referred to the office for discipline problems:
60. Improved in behavior to benefit from instruction
61. Are no longer being sent to the office or counselor
62. Are now working cooperatively with other students
63. Are now completing class assignments on time
64. Are now completing homework assignments adequately
L. How many discipline problem students can now prevent or resolve conflict
peacefully by:
65. Resisting to talk back when confronted by others
66. Becoming tolerant of differences of opinion
67. Making compromises with others
68. Collaborating with others in solving problems
69. Applying problem solving techniques in resolving problems














70. The percentage of students in my class on Free and Reduced Lunch is (Check
one):






7. ____ 71 to 80%
8. ___ 81to90%
9. ____ 91 to 100%
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72. Select Gender (check appropriately): 1. Female______ 2. Male_____






f. 21 or above








Your assistance in completing this questionnaire is appreciated.
Dr. Ganga Persaud © 2004. Clark Atlanta University School ofEducation. Written
permission required.
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I am writing as the chairperson of the Department ofEducational Leadership requesting
that you allow Ms. Trudi Wlmamsto conduct dissertation research In the Atlanta Public
School Syston. Ms. Wiflianis Is at the dissertation stags in the doctoral pzo~am in
Educational Leadership. The tltfr ofher study is “Th. Perceptions ofTeache,u ofthe
Impact ofC ticalFT1nc~plei ofCharacter Education on Student Pe,forinanc.~” I
believe that Ms. Williams’s study will be a significant contribution to the keowledge base
and the world ofschool practice.
Mi. Williams’s dissertation advisor has worked closely with her in the development of
her topic and in the preparation ofher research instruments. I feel certain that she Is
ready to proceed with data gathering during thiS phase ofher research.
If you need additional informatioa, please do not hesitte to call me (404) 880-6126.
Thank you for yourklnd assistance.
Sincerely





22sJ~wzs P. S.~wt~y Diivi. S.W. • ATW~FA, GEoRcL~ 50314-4391 • (404)8804000
F..~i i~U~*,.ui. ~L4 ,m..~a,. C~p~ Im
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Ms. Trudl A. William.
5755 OrlyTerrace
College P.,k, Oeoigii 30349
Dear Mi. W,lliszssc
Your request to conduct research within the Atlanta Public Schools (APS) wan reviewed by the Research Screening Coosnittee in
accordance with the guidelines. Your research study entitled “The Perceptions of Teachers of the Impact of Critical Principals of Character
Education cii Student Performance” wan approved under the following condition~
I. Your study is confined In APS to six elementasy schools (Capitol View, ConnaIl~ Humplulea. Hutchinson, Usher, and West Manor).
Principals have the final approval cii whether research studies are conducted in their schools. You osist obtain the approvals of the
principals of the selected schools puce to beginning your research study. If any one of the principals does not approve of your study or doe.
not believe thae it is in the best interest of their school to pcticip.ts, you must drop that school from your sample without replseemese.
2. Your research design involves a survey to be administered to teachers and other school staff members regarding their perceptions of
character education.
3. No students will be directly involved Is year research study.
4. Activities related toy~ research study nasal not interfere with the instructional program or with the state and local testing program.. it is
recommended that your teacher survey be administered during a regularly scheduled faculty meeting.
5. The data collection phase of your research study Imist be completed by the end of the 2004 calendar year.
6. Teaches, and other APS employees can participate in your research study aedy one voluntary basis.
7. The confidentiality of students, teachers, other APS staff members, the schools, and the school system must be ensured in research studies.
Pseudenyo. for people and the schools, as well u references to APS as “a large urban school system,” are required in the title and text of
your final repast before publication or presentation outside of Al’S.
8. If changes are made in the research design or in the insuomenha used, you must noti~j the Depiirtsnent of Research, Planning, and
Accountability prior to beginning your study.
This letter serves as official notification of the approval of your proposed research study, pending the above conditions. Remember
that a copy of the results of your completed study must be subniittcd to the Department of Research, Planning. sad Accountability. Please
contact me 15(404)802.2708 or nrm,nots~atlanta k I 2ra.us if I can be of further assistance.
Sincerely,
~&~—~~:___, ~
Nancy 3. Emmosts, Ph.D. / ~ J
Research Associate ,.
NJE:sd.#88 ~. . -
xc Mr Lester Mckee
Selected Principals (6) . - V
V •~•V••
Th~ AIL..d. linti, 5.h,~i 57.i~ 4C~5~I~~~ “~tev’%er ~~ ~..‘dsr ..ev~~ n,~jt4 u.es ~ ,,,~ ~





From the Office of
Trudi A. Williams, Counselor
May 24, 2004
Dear Principal:
I am currently a graduate student at Clark Atlanta University pursuing my doctorate degree in
Administration and Supervision. The goal is to assess the perceptions of classroom teachers and
support staff (such as counselors, paraprofessionals) of the implementation of a character
education program.
Your assistance is needed to complete this study. Your school has qualified as an eligible school
because it met the criteria for the desired sample schools. If you agree to your staff participating
in this study, no more than 15 minutes of their time will be used to obtain the needed information
to conduct the study. Data collected in the study will be treated as confidential.
Each staff member participating in the project will be asked to complete a survey by placing a
circle around the number of their choice. The response should indicate how each person feels
about the implementation of a character education program at your school. A sample page of the
questionnaire is enclosed. Once the data is collected, you may request to receive the results.
To protect the anonymity of participants, it is requested that you appoint a member of the faculty
who is not directly associated with the administration of the school to distribute and collect the
materials. The surveys should be returned in the same blue envelope provided. Please call me at
(404) 632-0326 or (404) 699-4533, ext. 17, leave a message and I will come by your school for
pickup. I would like to receive the information no later than Thursday, May 27, 2004, so I can
analyze the data during the summer, in order to graduate fall quarter.







Informed Letter of Consent to Teachers
Dear Teachers:
I am a counselor in our School System, and I am conducting research as a requirement for the
doctoral degree program at Clark Atlanta University. You have the right to refuse participation or
to withdraw at any time with no penalty. Additionally, you also have the right to inspect, upon
request, any instrument or materials related to the research study within a reasonable period of
time after the request is received.
Only the researcher will have access to the information collected in this project, which will be
kept in locked storage at the university for a period of two years following the completion of the
research. Your name will not appear in any reports of this research. Your name, the name of the
school, teacher, or school principal’s name will not be reported in the final report. No personally
identifiable information will be reported about you. No personally identifiable information will be
released to anyone for any reason without written permission obtained in advance. All
information obtained in this study is strictly confidential unless disclosure is required by law.
There are no direct benefits to you or your child. There are no costs to you or payments made for
participating in this study.
Participation in this project is voluntary and involves no unusual risks to you. You may rescind
your permission at any time without negative consequences. You can refuse to participate or
withdraw from the project at any time without negative consequences.
If you agree to participate, please indicate this decision on the following page entitled “Voluntary
Consent by Participant” and return it to me immediately.
Also, please help me collect data on the Character Education Program by completing the
following items on this questionnaire. Please provide your opinions truthfully as your anonymity
is assured. The data you provide will be treated as group data, and you, your school or county will
not be identified.
Thank you for your cooperation.
Trudi Williams, Doctoral Student
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Voluntary Consent by Participant
I have read the preceding consent form and I fully understand the contents of this
document and voluntarily give consent to participate. All of my questions concerning the
research have been answered. I hereby agree to participate in this research study. If I have
any questions in the future about this study they will be answered by Mrs. Trudi
Williams. A copy of this form has been given to me. This consent ends at the conclusion
of this study.
Participant’s Signature Date
Authorized Representative’s Signature Date





Aksoy, N. (1999). Classroom management and student discipline in elementary
schools ofAnkora (Turkey). Unpublished doctoral dissertation, University of
Cincinnati.
Anderson, D. (2000). Character education: Who is responsible? Journal of
Instructional Psychology, 27(3), 139-142.
Antis, J. (1997). An evaluation ofthe effect ofa character education program on the
ethical understanding, ethical sensibility, and ethical behavior ofelementary
children. Unpublished doctoral dissertation, Duquesne University.
Ashby, D. E., & Krug, S. E. (1998). Thinking through the principalship. Larchmont,
NY: Eye on Education, Inc.
Bauer, R. (1991). Correlates ofstudent character development in a small high school
(rural schools). Unpublished doctoral dissertation, Baylor University.
Beane, B. (1999). The bully-free classroom. Minneapolis, MN: Free Spirit Publishing
Company.
Bennett, W. (1994). The book of virtues. New York, NY: Simon and Schuster.
Committee on Education and the Workforce. (2002). Summary ofH. R. 1: No Child
Left BehindAct of200l. Retrieved February 18, 2004, from http://www. house.
gov/ed_workforce/issues/ 1 O7th/education!nclb/hrl sum.htm
188
189
Brentro, L. K. (2001). Worse than sticks and stones: Lessons from research on ridicule.
Reclaiming Children and Youth, 10(1), 47-49.
Brooks, B. D., & Kann, M. E. (1993). What makes character education work?
Educational Leadership, 51(3), 19-2 1.
Bulach, C. R. (1 999a). So you want to teach values? The School Administrator.
56(9), 37.
Bulach, C. R. (1999b). Bullying behavior: What is the potentialfor violence at your
school? Paper presented at the Georgia Educational Research Association:
Atlanta, GA.
Bulach, C. R. (1 999c). A scale for measuring the likelihood ofschool violence. Paper
presented at the annual conference of the Georgia Educational Research
Association at Atlanta, GA.
Bulach, C. R. (2000a). Bullying behavior at the middle school level: Are there gender
differences? Paper presented at the American Educational Research Association:
New Orleans, LA.
Bulach, C. R. (2000b). Externalfactors that affect bullying behavior. Paper presented at
the Eastern Educational Research Association at Clearwater, FL.
Calabrese, R. L. (1990). The school as an ethical and democratic community. NASSP
Bulletin, 74, 10-15.
Carter, S. C. (2001). No Excuses: Lessons form 21 high performing, high poverty
schools. Washington, DC: The Heritage Foundation.
190
Character Education Partnership. (1996). Character education in U S. schools: The
new consensus. Alexander, VA: Author.
Character Education Partnership. (2002). Frequently asked questions and answers.
Washington, DC.
Character Education Partnership. (2004, October). Exploringpathways to civic
character. CEP 11th National Forum, Westin Galleria Hotel, Houston, TX, 1-6.
Clinton, W. (1994). Comments upon signing the Improving America’s Schools Act,
1994.) Weekly Compilation ofPresidential Documents, October 28, 1994,
p. 2088; also in CEP Character Educator, Winter 1995, p. 3.
Delorne, K. (1996). What’s really troubling our schools. Thrustfor Educational
Leadership, 25(5), 15.
DeRoche, E. (2000, January). Creating aframeworkfor character education. ERIC
Clearinghouse on Higher Education. (ERIC Document Reproduction Service
No. ED 5160).
East, R. (1996). South Carolina public high schoolprincipals ‘perceptions of
Character education programs. Unpublished doctoral dissertation, University
of South Carolina.
Edmonds, R. (1979). Effective schools for urban poor. Educational Leadership, 3(1),
15-18, 20.
Englund, K. (1996). Toward an ethics education program: A case study ofcreating
the thoughtful school (character education and development). Unpublished
doctoral dissertation, Northern Arizona University.
191
Freado, R. (1997). Implementing a comprehensive character education program
Unpublished doctoral dissertation, University of Pittsburgh.
Gall, J. P., Gall, M. D., & Borg, W. R. (1999). Applying educational research: A
practical guide. New York, NY: Addison Wesley Longman.
Governor’s Education Reform Study Commission. (1999). Strategies for shaping a safe
and effective school climate. Atlanta, GA.
Hanson, S., & Ginsburg, A. (1988). Gaining ground: Values and high school success.
American Journal ofEducational Research, 25(3), 334-363.
Hoffman, B., & Lee, A. (1997). Character education for school boards, administrators
and community leaders. Chapel Hill, NC: Character Development Group.
Jacobi, K. L. (1997). Character education: Developing and implementing an elementary
Education program. Digital Dissertation Abstract (UMI No. 9718133).
Retrieved November 27, 2004, from http://wwwlib.umi.com/dissertationl
fullcit/971 8133
Kaufmann, R. (1995). Mapping educational success: Strategic planningfor school
administrators. Thousand Oaks, CA: Corwin Press, Inc.
Keene, P. 0. (2001). Midlife development: Emphasis on leadership. Digital
Dissertation Abstract (UMINo. 3019565). Retrieved November 26, 2004, from
http://wwwlib.umi.com/dissertation/fullcit/3 019565
Kennedy, K. (2000). Character education programs in Georgia middle schools.
Unpublished doctoral dissertation, University of Georgia.
192
Laud, L. (2000). How good teachers nurture character. Unpublished doctoral
dissertation, Columbia University Teachers College.
Lickona, T. (1991). Educatingfor character: How our schools can teach respect and
responsibility. New York: Bantam Books.
Lickona, T. (1996). Teaching respect and responsibility. Reclaiming Children and
Youth, 5(3), 143-151.
Lickona, T. (1997a). The case for character education. Tikkun, 12(1), 22-28.
Lickona, T. (1997b). The teacher’s role in character education. Journal ofEducation,
199(2), 63-81.
Lickona, T. (1997c). Educatingfor character: The school’s highest calling. Atlanta,
GA: Georgia Humanities Council.
Lickona, T., Schaps, E., & Lewis, C. (1997). Eleven principles ofcharacter
education. The Character Education Partnership. Retrieved March 18, 2000,
from http://www.character.org/principlesl
Lunenburg, F. C. (1995). The principalship: Concepts and applications. Columbus,
OH: Prentice Hall, Inc.
McQuaide, J. (1996). The schoolprincipal and character education. Unpublished
doctoral dissertation, University of Pittsburgh.
Nicholson, M. J. (2002). The content of our character education: It’s a process.
Education Reform, 2(3), Center for Child and Family Policy, Duke University.
No ChildLeftBehindActof200l, Pub. L. 107-110, 115 Stat. 1425 (2001).
193
Olsen, J. (1995). Teacher perceptions ofstudent behavior after implementation ofa
kindergarten through sixth grade character education program. Unpublished
doctoral dissertation, University of Arkansas.
Owens, R.G. (2001). Organizational behavior in education: Instructional leadership
and school reform. Needham Heights, MA: Allyn and Bacon.
Pack, E. (2000). Proactive measuresfor elementary classroom discipline. Unpublished
Master’s thesis, The University of Regina (Canada).
Pittman, K., Diversi, M., & Ferber, T. (2002). Social policy supports for adolescence in
the twenty-first century: Framing questions. In R. Larson, B. B. Brown, &
J. Mortimer (Eds.), Adolescents preparation for the future, perils andpromise:
A report of the study group on adolescence in the 21st century. Oxford, UK:
Blackwell.
Riggins, C. 0. (2001). The principalship in crisis: The urban principal, lone ranger no
more. Principal, 2.
Rose, K. W. (1998). A resource guide for developing self-esteem and character in our
Children and youth. Digital Dissertation Abstract (UMI NO. 9921597).
Retrieved November 20, 2004, from http://wwwlib.umi.com/dissertations
fullcit/99zi597
Ryan, K. (1986). The new moral education. Phi Delta Kappan, 68(4), 228-233.
Ryan, K. (1993). Why a center for the advancement of ethics and character?
Journal ofEducation, 175(2), 1-12.
194
Ryan, K. (1996). Character education in the United States. A status report. Journalfor
a Just and Caring Education, 2(1), 75-84.
Ryan, K., & Bohlin, K. E. (1999). Building character in our schools. California:
Jossey-Bass, Inc.
Sanders, E. (1999). Urban school leadership: Issues and strategies. NY: Eye on
Education, Inc.
Schaeffer, E. F. (1998). Character crisis and the classroom. Thrustfor Educational
Leadership, 28(1), 14-18.
Schaeffer, E. F. (1999). It’s time for schools to implement character education. NASSP
Bulletin, 1-8.
Schaeffer, E. F. (2001). Observations from the executive director. Character Educator,
9(1),2.
Sehrenko, L. (1997). Values and character education implementation guide. Atlanta,
GA: Georgia Department of Education.
Scott, A. (1990). Parent trainingprograms in selected Texas elementary schools.
Unpublished doctoral dissertation, Baylor University.
Sergiovanni, T. J. (2001). The principalship: A reflective practitioner. Boston: Allyn
and Bacon.
Smith, J. D. (1997). The effects ofcharacter education on the self-esteem ofgifted and
non-g~fi’edfifih—grade and sixth-grade African American students. Digital
Dissertation Abstract (UMI No. AATN98 16229. Retrieved November 28, 2004,
from http://wwwlib.umi.comldissertations/fullcit/98 16229
195
Smith, S. C., & P. K. Piele. (1997). School Leadership: handbookfor excellence.
University of Oregon: ERIC Clearinghouse on Educational Management.
Tattner, N. (1998). An investigation of improved student behavior through character
education with a focus on respect and self-control. Unpublished doctoral
dissertation, University of Central Florida.
Thomas, M. (2001). Character education in action: A case study ofthe effectiveness of
one community-based rites ofpassage process in Austin, Texas. Unpublished
doctoral dissertation, Texas A & M University.
Tucker, S. A. (2000). The effects ofa character education program on the
understanding ofethics offourth graders at Lakeview Academy, a non-
denominational college-preparatory day school: A case study. Digital
Dissertation Abstract (UMI No.995949). Retrieved October 29, 2004, from
http://wwwlib.umi.comldissertationlfullcit/995049
Urban, H. (2000). Life ‘s greatest lessons: Twenty things I want my kids to know.
California: Great Lessons Press.
U. S. Department of Education. (2001, October). Community update, no. 92.
VanOrden, V. (2000). Character education: A study ofelementary schoolprincipals’
perceptions among school districts within the Los Angeles County with
populations of5, 000 to 25,000. Unpublished doctoral dissertation, Azusa
Pacific University.
196
Vessels, G. (1998). Character and community development: A school planning and
teacher training handbook. Westport, CT: The Greenwood Publishing Group,
Praeger Publications.
Vincent, P. (1999). Developing character in students. Chapel Hill, NC: Character
Development Publishing.
Wells, M. (1998). Teacher educator’s conceptions of the responsibility of teachers as
moral educators. Unpublished doctoral dissertation, Boston University.
Wiley, L. (2004). The role ofstaffdevelopment in implementing character education.
Retrieved November 21, 2004, from~
Williams, T. (1999). The relationship between principals ‘preferred leadership styles
and levels of implementation ofcharacter education programs in Kanawha
County Schools (West Virginia). Unpublished doctoral dissertation, West
Virginia University.
Wynne, E. (1994). The revival of deterrence and student discipline. Curriculum
Review, 33(8), 3-7.
